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Acquiring information about major natural resources,
Beooming familiar with scources of information regarding natural
I'esources,
Acquiring the)ability to utilize and to interpret mapse
Developing attitudes favoring oonservation and better utilization
of natwral resources,
Becoming familiar with a range of types of literature,
Acquiring facility in interpreting literary materials.
Developing broad and mature reading interestse
Developing appreciation of literature,
Acquiring information about important aspeots of owr scientific
mld.
Developing wnderstanding of some of the basic scientific concepts
which help to interpret the world of science.
Improving ability to draw roasonable genernlizations f{rom
scientific data,
Improving ability to apply principles of science to problems
arising in daily life,

16 Developing botter personmal-social adjustment,

17 Constructing a consistont philosophy of lifo.

"These samplo statements of objoctives arc of different levels
of spoecificity and might well be grouped together under a smallor number
of major headingse Thus, for purposos of owluation, the several objootives
having to do with the acquisition of information in wverious fiecldse Similare
ly, various objooctives having to do with tehniques of thinking, such as
drawing reasonable inferonces from data and tho application of principlos
to now probloms, could be classifiocd tnder the gencral heading of dovelops
mont of cffoctive mothods of thinking, becouse tho mecans of appraisal for
thoso objoctives are somowhat similare Furthermore, tho methods of instruce
tion appropriato for theose techniques of thinking have similoaritics owven
though the content diffors widolys Evontually, the following classification
was uscod in gonoral by the Staffy

Mo jor Typces of Objootives

The dovolopment of offective mothods of thinkinge

Tho cultivation of usoful work habits and study skills,
The inculcation of social attitudos,

The aoquisition of a wide rango of significant intorosteée
Tho dovelopment of inercased appreociation of music, art,
litorature, and othor costhetic oxporicnces,

The devolopmont of social sensitivity,

The dowelopmont of better porsonal-socicl adjustmonte
The acquisition of important information,

The dovelopment of physical health,

Tho deovelopmont of a consistont philosophy of lifce

"This classification is not ideal but it served as usoful purpose

by focusing attontion upon ton orcos in which oveluation instrumonts were
noodod'o7

?Bmith and Tylor and Evaluation Staff, Adventure in American Education

Vole III “Appraising and Recording Student Progress," Harper & Brose,
New York, 1942 ppe 16«18
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¢ Defining Objectives in Terms of Behavior

"The third step was to define each of these types of objeotives
in terms of behaviore This step is always necessary because in any list
some objeotives are stated in terms so vague and nebulous that the kind
of' behavior they imply is not clear, Thus, a type of objective such as
the development of effective methods of thinking may mean different things
to different people, Only as 'effective methods of thinking' is defined
in terms of the range of reactions expected of students can we be sure
what 1s to be ovnluated under this classifications In similar fashion, such
o classification as 'useful work habite and study slkdlls' needs to be doe
fined by listing the work habits the student is expected to develdp and the

study skills which ho may be expected to ncquires

“In defining each of these olasses of objooctives, committees
wore formed ocomposed of represontetives from the Schools and from the
Evaluation Staff, Usually, as committce was formed for each ma jor type
of objeotive, 8inco each committoe included tecchers from schools that
hod emphasized this type of objoctive, it was possible to clarify the
meaning of the objective not in tarms of o dictionary definition but
rather in terms of desoriptions of behavior teachers had in mind when this
objective was emphasized, The committoe procedure in defining an objoective
was to shuttle boock and forth botweon gemoral and specific objectives,
the general helping to give wider implication to the specific, and the
specific helping to clarify the general,

"Tho resulting definitions will be found in subsequent chapters;
howevor, a brief illustration may be appropriate horee Tho committoe on
the ovaluation of effeoctivo msthods of thinking identified various kinds
of behavior which the schools woro sooking to develop as aspocts of effoctive
thinkinges Throe types of behavior patterns were considercd important by
all tho Schoolss Thoso wores (1) the ability to formulate rcasonnble
goneralizations from specific datay (2) the ability to apply principles to
now situwetionsg ond (3) tho ebility to owvnluate moterial purporting to be
argument, that is, to judge tho logie of tho argumente When the committoo
proceocded to define the kinds of data which they oxpocted students to use
in drawving gencralizations; the principles which they oxpocted studonts to
be able to apply, oand the kinds of situntions in which thoy oxpected studeonts
To apply such principles, and when they had identifiod the types of arguments
which theoy cxpocted students to appraise critically, a cloar cnough dofinition
was available to sorve as o guide in the further doevelopment of an cvaluantion
progrom for this class of objoctivose This procogss of dofinition hand to be
carriod through in connecetion with cach of the typos of objectives for which
an approisal program wos dovelopod,™®

8
Smith and Tylor and Evaluation Staff, Adventure in American Education

Vole IIX, "Appraising and Recording Student Progross" Harpor & Bros,,
Now York, 1942, ppe 19-20
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le He treats all racial and national groups alike socially, economiocally,
politically, and religiously,

¢e He incorporates the desirable aspects of other cultures in his owm
way of lif..

O¢ He regards the mores of racial and national groups with understanding
and without prejudice,

7e He recognized the achievement of other racial and national groups
in the arts, science, industry and government,

Se¢ He uses the products of many cultures in his leisure time,

Undoratandiga

le He knows that the culture of the United States 18 & combinntion of
many cultures,

4¢ He is aware of the existence of raecial diserimination,

Attitudes

2e He is willing to work in mixed racial and nationnl groups,

ABEroo ilations

O¢ He enjoys participation in some of the charncteristic activities of
other roces.

Skills

R ——— A —— -

O¢ He uses the focilities of tho Library efficiently,

J¢ He organizes and plens his activities,




DECLASSIFIED E.0. 12065 SECTION 3-402/NNDG NO. 2 2 S & / J

-4y 5=

The Overviey of a_Unit of Experience.
's

The overview of a unit is a general preview of what may occur, The
teacher has studied the pupils in his class. He knows what each has done, what
each has learmed, in what each is interested, and what each is able to do, He
considers the general aims of the school system and of education in general and
uses this as a measuring stick to determine wherein his pupils need to change
their behavior, what controls of their behavior need to emerge, what problem-
situations will result in these emergent controls, what controls need to be
strengthened through the repetition of problem-situation, and the like, When
he has done this, he writes the list of objectives which was referred to in the
section entitled "The Objectives of a Unit of Experience"”, Now he pauses to
look over the whole situation and to take stock of it,

He knows, from cumulative records, what experiences the pupils had had,
He knows what experiences have been profitable, He knows what experiences are
lacking, With the information at hand, he formulates a tentative plan of action.
He states 2 general idea of what might be done, This is the overview, It gives

the scope of the unit which he has begun to plan and some general indication of
the way in which it may dasvelop.

The purpose of the overview is two-fold, First of all, it serves to
round out the thinking of the teacher and to focus this thinking upon the objece
tives which he has in mind in relation to some way of achieving them, This pause

to reflect is of great value in helping the teacher to see relationships and to
acouire a sense of proportion,

The second purpose of the overview is like that of the title., In many
units the overview is written just below the title so that a person seeking to

know what the unit contains has a clearer picture before him, Any well written
overview should meet both this aim and the one given first,

Approach to the Learning Situation.,

«p— )
T~ ¥ " O *""1

In the discussion of learning, two dia.grama were ussd. In each some~
thing happened to the potential learner which made hig carry on excess and var:led
activity, making numerous responses, until a successful response was made,
response, as it was repeatedly successful, tended to occur more quickly unt.ii
finally, it was the aole response. Learning had then t aken place,

The activity, t.he reaponsoa . ‘and the 1ea.ming would not have occurrod
unless something had occurred to the potential learner to start things moving, f
The organism is referred to as "motivated" after this "something" occurs, The _ .
organism must be motivated to learn., "Motivating conditions initiate and ener- .
gize activity, direct the organism's behavior, and dispose it to select some
responses and disregard or eliminate others.”"” 9 "For example, a child who wants
to attract attertion when it has been ignored by a group of adults may become
very noisy, may do things which are certain to cause reproof by its parents, may
walk in the center of the group and go through its favorite stunts, or may break
into the situation in some other way., These obviously are not random astm, but
are ones which have some possibility of satisfying the child's desire, One of
these responses may relieve the motivating condition... thus the attention-
getting device which works is the one which will probably be used when the child
itself in the same situation at 2 later time." 10 '"Motivations seldom act alone,

9Natiom.l Society for the Study of Education, 4Llst Yearbook, Part 2,
. "Psychology of Learning" page 262, Public School Publishing Co. 1942,
0

Same as above pp. 263
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or independently, A field of motives nearly always perhaps always, exists, For
example, Lewin has shown that the individual must often choose between two acti-
vities both of which are disliked, but not equally repugnant--and that the field
may have to be enclosed in some fashion to make the person choose one activity or
the other instead of permitting him to escape, He has also explained that the
action which a given situation will evoke depends upon the meaning which it has
for the organisr~-ir oter words, upon the relationship of that situation to other
factors in the total field of the individual at the time, Thus the child will eat
some things away from home which he will refuse at his own table; he may use
correct language at school or in his home and speak the language of the street on
the playsroundi; the adolescent or the adult may Indulge in activities he once was
taught were wrong if he later finds that the 'best people' are doing them, These
are all illustrations of the fact that motivation is a structural phenomenon, "1l
"eee NO motive axists without some tension between the organism and its environ-
ment,”" 12 '"Motivation has to do with the why of behavior, It relates to the more
remote causal factors, Conditions within the organism which produce increased
activity and which give direction to behavior are motivating conditions."13

The motive is within the person, it cannot be observed, W“hat can be

observed is that he becomes active toward some end, The term incentive is used
to indicate this erd.

Incentives are objects or symbols that the organism strives to attain,
The behavior of a2 motivated organism is to 2 large extent directed toward incen .-
tives of a particular class, "When the appropriate incentive is attained or
avoided, a motive or drive is temporarily satisfied, and as satiation is approached
the activity of the individual diminishes, Incentives areusually thought of as
being external to the organism (the drive or motive is internal) in the sense that
the incentive situation is provided by something or someone other than the exper-
iencing individual, This, a task which challenges the individual's 'mastery
motive!, praise to be expected for work well done, relief following avoidance of a

situation which is feared, or food which satisfied the hunger drive are all
examples of incentives." 14

The teacher's greatest task is that of getting pupils started on the
learning process, Unless this is done with care and thoroughness, none of the
desired outcomes will occur, This process of getting things underwiy has been
referred to many times in books on method as "motivation", This use of the word
is different from that of the psychologist, It is confusing to use the worxr in
two ways, The terms "motivated", "motive", and "motivation" should always refer
to the internal condition of the pupil, What the teacher does is to present those

incentives, or to select those existing incentives, which will lead the pupil to
do what 1s desired,

This part of the teacher's activity, as it is stated in a unit and as it
is carried on in the classroom, will be called the approach to the learning

situation, One of the ways in which this approach can be carried on is through
using the interests of the pupil,

"How is motivation to be secured? We have filled heaven and earth with
debates over the problems of interest ,,,Vho ever heard of a farmm being run on the
basis of immediate interests? Milking the cows and feeding the pigs were not
projectsjy they were just plain chores, They were done, not in response to !felt
needs,' but in conformity to a schedule, These chores were bound up with the whole

Same pp. 265-266
Same page 266
Same page 291
Same page 294
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way of life on the famm, This way of life was the natural and normal outlet for
energy and ambition, The average boy on the farm, in his eagerness to be rated
45 a man, was willing to endure 1 great denl of strenuous work and monotonous
drudgery in order to secure recognition, There was no conscious attempt to relate
every phase of the work on the farm to interest, because the larger or more
remote interest was expected to sustain the individual in the performance of
disagreeable tasks,

"In other words, the doctrine of interest may be interpreted in
either of two ways, It may be construed to mean either that every activity
‘must be motivated by immediate interest or that every activity must have a
recognized pearing on a way of life which the individual accepts as his own,

It 1s chiefly in the latter sense that the occupation of farming is related to
interest, Immediate interests, of course, are not excluded and may have great
significance, But they must either be derived from or be merged into the larger
interest if there is to be a dependable basis for continuity of effort, without

which there can be no adequate sense of responsibility and discipline of
character,”

"eeeo To interpret the doctrine of interest as meaning that all activity
mast be motivated by immediate and spontaneous interests is to misrepresent it,
There 1s no warrant for such interpretation in the facts of everyday life, We
nave this doctrine of interest because we have 'progressive” schools," 15

"Learning 2lways takes pl-ce 28 a result of the organism's accomplish=-
ing something, The responses which are successful are learned, The motivation
of the organism is reduced when the successful response occurs, The condition of
being motivated is always produced by some faetor other than the mere solution of
the problem, Methodologists who attempt to develop a theory of method in which
the goals of learning are learning, can not justify their reasoning on the basis
of psychological research, They set up experimental situations and discover
what "rewards" or "punishments" will produce the best results, What they need to
discover is what situations exist in which the responses of reading, or writing,
or of using numbers, will be successful in reducing motivation, and sb will be
learned, The methods of the old school, which Prescott condemns, were efficient
ways of producing the desired responses, but the affective learning which
accompanied them was disastrously bad, Some new school methods (called tthe
approach to the learning situation') center around the creation of a situation

in which the pupil is motivated, and then assist the pupil to make the suecessful
response, 16

"One individual can produce learning in another inhdividual by either
of three methods: (1) the 'teacher! may create the 'problem, ! i,e,, mike the
'student! uncomfortable, and the student may solve it; (2) the student may have
the problem, and teacher may help him find the solution "or (3) the teacher may
both create and help solve the student's problem, Although the same basic learn-
ing process will be involved in any case, the social consequences will be very
different according to which of these three methods is employed, If method 1 is
used, a negative (avoidant) attitude toward the teacher will develops if method
2 1s used, a positive (approach) attitude will develop; if method 3 is used, a
mixed, or ambivalent, attitude will result, The good 'leader!, like the good
'teacher,' naturally employe method 2 as extensively as possible," 17

15 Boyd H. Bode, "Progressive Education at the Crossroads," 1938 pp. 51-53

16 Willard B, Spalding and William C., Kvaraceus s "Making the School Lore Effective
Through A Basic Consideration of Motivation.," Harvard Eduecational Review,
Vol, 13, No, 33 May, 1943, pp. 238-239 |
17 0. H. Mowrer, "Motivation & Learning in Relation to the National Emergency, "
Psychological Bulletin, Vol, 38, No, 63 June y 1941, pp. 424425,
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"The way ahead may well be along this path, Children are bothered by
many situations in the enviromment which impinges upon them, They are attempting
to find satisfactory responses to many of the problems which face them, The
methods of the school e¢an well begin with a search for ways of encouraging pupils
to ask its help in solving the many problems which they inevitably have.” 18

Th e part of a unit of experience which is called the approach lists
various procedures which the teacher hopes will motivate pupils, Fach way must
meet the following criteria,

l. It must set up some goal or incentive for the behavior of the
pupils they will endeavor to reach,

2. The gzoal or incentive must not be reached too easily and yet
must be an attainable one,

3, The goal or incentive must be such that its attainment 1is
desirable to society and the school s well as to the pupil,

L The goal or incentive must be one which the pupil can be
prevented fram attaining by the insertion of a problem=
situation which will interrupt his on-going motivated behavior,

The insertion of the problem~situntion is always frustrating
and may result in unpleasantly ag-ressive behavior by pupils
if their motivation is too strong.

Learning, as process, was experiencing or doing. If pupils are to
learn what society wishes them to learn, then the school, the instrument of
society, must provide experiences which will make it possible for this to take
place, These experiences must be coordinated and guided so that socially
desirable controls will emerge and will become integrated into the pupils!
personality,

Children are doing and experiencing continually, both in school and
outs learning is taking place willy-nilly; teachers gulde its direction, but can
neither initiate it nor prevent it, The problem, then, is how to get a grip on
this fast-moving business of learning so that one can guide it toward the ends
which society has set for itself, This business of getting the attention of the
pupil directed toward a goal with the subsequept rise of a purpose for his
activity is called the approach to the learning situation,

The 2pproach to the learning situation must be planned most carefully.
Out of it those interests are discovered which will lead the pupils to discover
cooperatively 3 purpose which will direct their subsequent activities toward the

desired outcomes, This purpose will be discovered only when the situation has
been planned with sufficient care,

The approach to the learning situation is like setting the stage for

a dramatic scene, The properties must be intélligently and-attractively arranged.
The characters must be ready for their cue to enter, The lights must be properly
adjusted, Then the curtain is ready to be raised,

It is not possible to overemphasize the importance of carefully plan-
ning this phase of unitary teaching, Unless the teacher and pupils approach the

18 Willard B. Spalding °nd William C, Kvaraceus, "Making the School More
Effective Through A. Basic Consideration of Motivations" Harvard Educational

Review, Vol, 13, No, 33 May, 1943, pe 23%
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learning situation correctly nothing desirable will occur, There will be no
impetus toward continuing purposeful activity, There will be no desire to have
further guided experiences, No desired outcomes will emerge. In short, the
hoped-for learning will not take place,

Suppose, for example, that a teacher is planning to begin an experience
with colonial life in Amerdica, He may have used the partial list of outcomes
given previously, He now considers ways and means of getting this experience
underway,

Possible approaches to a unit about colonial life in America:

l, Through moving pictures, The moving picture is an important interest in young
people of today, The quality of the commercial picture is improving. Frequently
pictures which have the possibility of arousing purposeful behavior are exhibited
loecally, If one of these depicting colonial life were of recent occurrence it
would serve a1s a point of awakening interest. If no such picture has been
exhibited locally the teacher might arrange to use one of the films from the
Chronicles of America series as 1 strting point,

2 Through literature, The teacher will select a number of interesting books,
both fiction and non-fiction, which he will place in the room, Pupils will then
be allowed to read freely for as long 2 pericd of time as is necessary to stim-
ulate interest and arouse curiosity. The teacher can, by conferring with indi-

viduals, discover if any such phenomenon is taking place,

3¢ Through pictures, The teacher should collect and display pictures of the
activities of colonial life, If pupils happen to wigh to add to the collection
they should be encouraged to do so, The pupils should be allowed to inspect these
leisurely with the teacher remaining in the backeround alert to detect remarks or
other behavior which indicate the beginning of interest,

Le Through magazines and newspapers, The techer should colleet and display
magazines 1nd newspapers which have atricles ~nd pictures about colonial life,
The pupils should be allowed to read and inspect these while the teacher, by
confergnce and discreet observation, discovers the presence of real interest,

J¢ Through exhibits of materials. The teacher should collect materials which are
of colonial origin, or which are good reproductions, These should be displayed
in the room, The pupils are =llowed to study and inspect these while the teacher
notices the beginning of worthwhile interest.

6., Through the last unit, The unit Just presented may have left unanswered
certain questions in which the pupils are interested and which wdill naturally
lead to exploring the colonial period in search of the answer, Carefully
planned units frequently provide for this,

7« Through chance, The teacher should be alert to recognize pupil interest as
it exists, He should notice what pupils are discussing in their own groups, what
they read in the daily peper, what they are 42aring over the radio, If any real
interest arises which is related to experiences with colonial life the teacher
should use this as a starting point.,

An ingenious teacher can probably discover or invent other approaches
to the same experience, The more *}et are planned the better, The teacher

should never stake all of his planning on one approach,
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AU this point it is important to emphasize the desirability of fluidity
of action, The teacher should not choose a plan and use it whether or no, It is
extremely important to arouse a real interest if a usable pugprceas is to arise from
it. For this reason, if for no other, it is better to drop a poor ipproach, once
started, rather than attempt to impose a teacher-prepared pattern upon the pupils,
If one pproach fails to engender worthwhile interest, then it is wise to try
another, If no approach will do this, it 1is best to give up the unit for the time
being nd await a better opportunity for presenting it, A good course of study -
will contein enough units so that the teacher should be able to approach another,
rather than to attempt to impose one on an uninterested class,

- If one of the approaches to colonial life arouses interest, the pupils
usually begin to discuss items which appeal to them, Many questions are asked,
There is disagreement among them, The teacher then steps into the discussion
unobtrusively and cuides it into intelligent lines so that pupils will ask and
demand reasons, instead of recriminating those who disagree, Soon there will come
a time, which a sensitive teacher will soon recognize, when he can say, "Well, you
are quite interested in something., What is it? What do you want to do?" A
question or suggestion of this kind is essential here, The emphasis must always
be upon the incompleteness of the situstion in which the pupils find themselves
ind upon what they propose to do in order to make it complete,

When interest has been aroused, when the group has been led by the
Leacher to crystallize its point of view until the group agrees that it wants to
do something, it can be assumed that the group is motivated and that the approach
to the leirning situation has been successful,

References:
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The Statins of Probable Leurnins Eerriencel

When the approach to the leerning situation has heen carried
on eorrectly, the pupils will be motiwated toward a desirable goal. If
they are to learn, a problemesituation must arise whioh will give rise
to excess and varied behavior. That part of the unit of experience which
states whet the problemesituation ies, how it is to be inserted, and some

probable types of excess and varied behavior is entitled "Learning ox-
periences and probable outcomes.,"

There are innumeradble waye of prooeeding from the point where
the pupils are motivated onward through the learning process, Teachers
who have not had lony experience with unitary teaching like to have some
definite sign posts along the way. Flexibility of plan, within the general
pattern of the learning process, is of extreme importence. The teacher
must act only as a guide, who because of his greater experience, is able

to expend the number of ways of behaving. He must never impose a set
procedure on his class,

A purpose has arisen from the interests of the pupils. They
should now be led to define this purpose, to state it cleerly. Here the
teacher's guidance can be most helpful. He must never say, "What you wish

to know is=~," or "™hat bothers you ise~," He should use questions
lide the followings "Just what is it that you wish to know? Have you
sald exactly what you mean? What do you think bothers you now?" His
aim is not to pget & nice statement of the purpose which has arisen, but
to make sure that each pupil has grasped with his own mind the purpose
to whioh the interests of the group have piven rise. The group should

be allowed to discuss this purpose freely until they are ewere of what
they wish to do,

This purpose mey not be the one for which the teacher has
planned when the unit of experience wes planned, This is unimportant.
If the purpose which arises is one in which the pummrestcd
and 1if 1t will lead, as it is explored, to the emergency of socially
desirable controls of behavior, it should be used., If a carefully plane
ned approach through pictures leads to a real interest in pictures rather
than in colonial Americe, puide it until a purpose arises, There are
countless valuable learnings in this field. The teacher must be ready
to give up his preconceived plan if the resl interests of the pupils lie
elsowheres Should an unexpected purpose arise, as does occasionally
heppen, the teacher should sonsider carefully its inherent possibili-
ties for learning. From this caroful consideration he should be able
to state those socially desirable ocontrols of behavior which might

reasonably emerge as & result of the experiences which will result from

the purpose of the pupils. These should be stated in the manner presented
in the section entitled "The Objectives of a Unit."

The purpose of the pupils should be expresced and understood
by them. If it arises from worthwhile interests, end, if it hes inherent
possipilities for desirable learning, it need not be the one which the

teacher had expected to arise from his planned approach to the learning
situation,

Havinpg guided the class to recognize and understand the purpose
of the experiences which have been barun, the next function ¢of the teacher

18 to guide them toward planning an cxpention of these into broader fields
and an intensification of their vividness. The first step in this guiding
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is found in two gquestions, 1l¢ What do we need to know? 2, "hat are we
/I  going to do? These quostions should, if possible, arise from the class,

T When they do so erise, es is very froquently the cese, tho puplls should
be encouraged to enswer thome Thesc answers should bo recorcded in two
lists, One might well be labelled "Things which we need to know," the
other "Things which we need to do." The compiling of these lists will
teke some time. Heroe the teacher cen be a greet assistance to the punilse
When thoy are obviously at a loss, and ocennot proceed, he can give a
word of advice, or a hint of & procedure to use. 1f, in their listing
of knowledge to be sought and sctivities to be carried on, they omit an
important aspect of the experience, he cen, by sareful questioning or
b hints, lead them to consider this, The teecher is one of the group,
end is es responsible as is any other member for the success of the
group's sctivities, He may suggest ideas in tho same menner &s do the
pupils., Beceuse of his greeter experience, end because he has not as
much to learn, he will usually do this only when no onc else seems able
to do s0. A group of cverspge students will usuelly be able to think of
ovory thing which would come to the teccher's mind, if sliowed time to do
it.

These two lists give many Weys of behavinge The teacher
should keep in mind the results of Cerr's study, referred to in the
scotion entitled, "A Briof Summaery of the Way 1in V/hich Mon Learns,"
He should not give too much guidance, and whet he does give should
expand and increase the excess and varied sctivities of the pupils,

Aftor those liets are wade, usually by the secretary of the
clags or by some other person whom the pupils select, they will need to
be organized. The need for organizing a hetercpfeneous list of ideas
and activities will usually be felt by some member of the class, 1f
i1t is not so felt, then here is an opportunity for en important under-
standing to emerge as & future control of the behavior of these pupils,
We have seid that controls emerpge as & result of experiencing, of doinge
It is not casy for a traditionelly trained teacher to forego telling the
pupils thet they must orgenize thelr idees before procecoding, but this
must not be done. The pupils should be a llowed to procoed until they
become blocked and apneal to the teacher for assistancc, when he may
suggost that the orpganizetion of ideas could bo improved, Very frequently,
however, the incipient blocking will be perceived by some member of the
class and & sugpestion will came from him. In both of these oeses, the
recd &f orpenizing is emerping es a control of future behavior in & much
more finel end conclusive manner than if the teacher had told the pupils
that it existed, A willingness to wait, to hold back, to allow blocking
to oecur, is essentisl to the proper guidance of learning,

The need of organizetion, like the need of deeciding what to
do end whet must be known, is part of the complex problem=situation
which confronts the pupils and which interferes with the i-mediate
realization of this poal. This type of problem-situetion is mildly
frustrating and does not usually producc unpleesantly epgressive behavior.

When theso lists are organized there will usually be well
defined groups of ideas which are related by loglocal outline to the
purpose which hes erisen, Comparing these outlines will usually sugpest
relationships between some of the knowledge and some of the eotivities,
The next step is to decide upon whet to do first and how it should be
done, Pupils should be encoureged to plen the order of their oxperiences
and the methods of bringing them into beinge The tescher should egein
hold back and wait before giving advice, Here, apgain, reel lcarnings are
taking plece, The abilities to look rhead, to plan, to consider ways and
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means, and to make decisions are all repented each time thet the pupils
meet these experiences. As e rosult, these pupils, cfter plenning suce
cessfully during their school life will heave learned to look sheed end
plen in real 1life., A necessary control will have been successfully set
up through the sotion of the school.

When the plans are completed, thero will usually be some proe
vision made for activities by single pupils, by committees and by the
entire cless, The seleootion »f talented individuels for particuler taske
which are of walue to the group end which others in the group could
not perform will lead, after its repetition in meny meeni ngful school
experiences to an understanding that the best interests of the group are
served by making use of the talents of its members. This uncerstanding,
&8 a control of adult behavior, is of great importance to the democratic
wey of lifes The use of committees to carry out particular tasks which
are important to the entire group is typical of democracy. The undere
standing of the use and velue of these is, epein, e sooinlly dosirable
control of behavior, as is also the understending that somo funetions
had best not be delegateds There are meany other controls, of the four

types mentioned, which will emerge from the experience of selecting
persons to co what the group has plenned to do.

This scotion has included the beginning of the purposive
experiences of the pupils, This vepinning is at the point where the
stimuleting epproach hes arousec intercsts which produco =a feeling of
incompleteness which, when formuleted and understood by the cless, is
the poal of their subsequent experiencess The teacher should have a
flexible plan in mind so thet ho may help to guide the experiences which
result from this purpose so thet socielly desirable controls of behavior

He should be willing to encourage worthwhile experiences which
he had not anticipeted., The éxpressed purpose should result in plans of
what to do, what to learn, how to do, who will o, what each will do,

end the like. The tcacher should be reluctant to teke part in this

it is itself & real experience from which emerge some of
behavior which are basic to our democratic ways of
The teachor's reluctance to participate should yield only to

the felt needs of the pupils when they eare no longer able to go ahead
on their own,

Meny timos teachers are puzzled end bothered heceause unitary
teaching and the use of unitary teaching hes no definite time schedule
of subject matter, no cleasses in arithmetic at 9¢15, and no division of
the dey into regular periods, desoription of the use of & unit on
coloniel end pioneer life is piven below with comment to show that th:se
time divisions are necessarys. All of the usual activities in the

traditional school take plece, and much more thet never occur in a
traditional school.,

The teacher had planned to use the D;niel Acone era, when
persons were settling in the wilderness ps the centor of interest., Her

, ‘N oxhibits of objeots of the

These were related to the home as she plenned to start with
the frontior home and to use ot

expanded ,

were ocncouraged to examine these and comment on
Free reading wes followed by free discussion of what nad been read.,
The pupils wished to do something about this interesting period, At
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the suggestion of the ggp_%g the teacher wrote on the board a list entitled
"Things we want to do.,” e items in this list were all ziven by the pupils who

recorded the plan on what they termed a work sheet,

It soon became apparemt to the pupils that their ideas of the appear-
ance and construction of colonial houses were hazy and inaccurate, The diversion

of points of view in the group led to discussion, Here we have the learning
situation ready. There was disagreement. Some thought one thing, some another,
All wanted to know,

The teacher now suggested sources in response to requests for inform=
ation, The entire group listed questions and problems which must be answered
before they would feel that they had a satisfactory experience with colonial life,
Seventy-four of these were listed, The teacher, by suggestions ind advice made
sure that all areas of pertinent information were included in these questions,

More books were provided of varying degrees of difficulty so that all
would contribute., Library books were made aviilable., The pupils were confused
by the She straigh-
tened out the situation by teaching the proper technigues of using books as
sources of information,

The pupils, after this, listed the topics under which the questions
naturally gzrouped themselves, They developed a card file which listed the
references for each topic, They prepared this carefully enough so that others
could use 1it,

Using this file, as well as through their own research, pupils looked
up material and mide reports to the class, These reports were not nlways good,
The class was not satisfied that it was getting the information which it wished

to have so it set up criteria for a good report,

Some pupils who were looking for informatiom about rifles could not
find what was wanted, They asked the teacher to get this for them, when it
became obvious that the material was not within their physical reach, She helped
by finding the desired material in a city library, had it mimeographed, and gave

a copy to each pupil,

Many ideas and suggestions were continually arising. The class real-
ized that it would be necessary to organize these and to plan to use them.

— e o ——

Committees were formed for each main topic or activity. Each committee made plans

for work and research and held daily conferences with the teacher, Each committee
made a-daily report of progress to the group as 21 whole,

Finally, the experience was unified by the compilation of a completed
booklet about Colonial Amerdica, a completed card file of sources of information
about Colonial America, additional pictures and exhibits related to this period,
a model home of this period, and origin2l stoves, drawings, and songs,

This is an abbreviated record of what actually took place, Let us
look at this from the point of view of traditional teaching and discover what
activities there 2re which we would expect to find in a classroom,

These children wrote, They were using their own language to degcribe’
to narrate, to compose, to give expositions, and to give reports, All of this
writing would have been reguired in a traditional class, Notice the difference
here, however, These pupils wanted to write and to write well, They set up their




DECLASSIFIED E.0. 12065 SECTION 3-402/NNDG NO. 2 2 5 & /3

55

Own standard wnd held themselves to it, They set, for themselves, a task which
is probably greater than the toughest teacher would cdare give and they came

sire, Their emotional

writing, as they had learned that writing was a
iecessary and usable tool in expressing their ideas,

These children read, They read books of the teacher's selection and
of their own selection, This reading was for a purpose, They read for informe

ation and for enjoyment, Because they needed to know how to use books more

intelligently, they learned now to make a card file and how to use it, They
learned how to use books 28 sources of information,

These children used their hands, They made
they modeled in clay, they used tools,

were coordinating hand and mind and eyes

model houses, they painted,
They were using minipulative skills, They
for one purpose,

These children used mathematics in their

planning and in theipr
executing, They computed costs., They measured,

In
: the pupils! program of what
they wished to do.

One familisr part of the

» drill, seems to be absent.
There is no substitute f

in acquiring and improving those skills which do
‘_ . » How then are these included in among learning
experiences?

While there has been no mention of drill in the activities listed,
drill must =nd does occur,

It is one of the learning experiences which will
result in definite controls, Below are illustrations of drill as it inheres in
unitary teaching,

given previously in this section, it is
the welter of material and asked for
assistance,

ference material which can be taught by
repeated practice,

Here the pupils wished to do better, The need for drill wes
obvious to them, The motivation for the drill was present, The drill then took

place, It was accompanied by use of the This accompaniment by use 1is
essential, The they can perform, This motivates the

ach a satisfactory degrec of skill, The

He practices or drills, He uses his improved
He finds that he needs more practice, He again drills,

purposeful and the improved skill contributes t

Some of these pupils did not spell as well as did others,
asked each child to discover the words whi

this discovery., There would then be drill

learning to spell words which he wished to
His motivation would be found here,
that he needed it and wi

The teacher
ch were different and assisted him in

in spelling, Each pupil would be
use for his owmn and the groupt!s purpose,
place because he felt

Orill, with unitary teaching, arises always from the realization by the
pupil of his evident deficiency

and his desire to improve, It is individually
planned and executed, It is lw

ay8s accompanied by use, It is purposeful, It
contributes to the success of the Zroup,

The learning experiences in a unit include all that the trasitional
school includes, They also include many in addition to these so that the pupils!?
possibilities of learning are made greater,

Drill, arising from the felt need of the pupil, is an inherent part of
unitary teaching,
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Problems

Bhhat has the negro
done for American
arts and Je tters?

What have the refugees
contributee to
fmerican arts and
letters?

CONTRIBUTIONS OF RACIAL AND NATIONAL GROUES TO ARTS AND LETTERS

Activities

Invite a negro leader to talk to
the class,

listen to recerds of negro music
and music by negro musiclans,

Plean a visit t¢ & museum or other
places rich in negro things,

Write a report on negro schools,

Prepare and give oral reports by
those who have been in negro regions,

Read and report on the influence
of the negreo on Americen arts and
letters,

Invite a representative of & foreign
relief society to talk to the class
or school,

Interview local refugees by members
or committee from the class,

Plan a visit to refugee centers of
art and other interesting work,

Make a study of the activities of
the refugees in the community es
teachers, musicians, ete,

Read and report on the refugee's
contribution to present-day
Amerfcan arts and letters.

Materials

Exhibit of

negro materials

Collection
of music and
records from
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