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TROP. DE ZELE.

We may outrun

——

By viclent swiftness that which we run at,

And lose by over-running."
= Shakespeare.

(M b b lies)

' must apologzise to the audience for using a Fench ##%d¢ phrase
as my title,seeing that our mother-tongue is able to express
almost every shade of meaning,but | have failed to come upon the
right English phrase. Too much «eal without knowledge Is
Gumbrous & fails to express just what | mean. Running after a

thing or,as Shakespeare has it,'running at' falls a—sied -+oe short

=

too,80 trop de zele  with its light half-humorous imputation will
have to serve our occasion.
Now ,we cannot begin to think of our subject wifhout some sort

of knowledge;we want t- lnow what we are running after ,or FUhning

at,befome¢ we think of how we

Tun.
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| Suppose we allgkave been Teading & pondering 9{5{ the Life

e R A
of Florence Hi;htinaaleﬁéacﬂ in his QWH-::;\ Anyone who has bean
o ),

fastrumental im satting a movepent Bain£_5311 ve remindea of the
perinnings of that movement by the weariness % painfulness ol
Florence Hightinga}le's early labours.

Better ihan a guarter of a centawy ago jwe,too,
went through labour (though nét to bé named in comparison) ,to
bring [orth a sotiety which we then claimed to be unigue in history.—

a body df parents associated for ths purpose of accuainting them-

selvas Forry with the principles of sducation; “ii_ﬂiiiffeﬂgiiﬁf°

of children (tha%t is a consecvuence/& not a cause) inot loxr child-
—-"’--.—-—.

e

study, for we take a child to be a human veing,a person,like the
—

rest of us;who does not lend himsell to sicroscopic investigation;

not to advance the science ol asducation,because wWe doubt ii educa-
—

—

e

tion is a soience; &,ii the methods of science can be applied to

-

any branch of unowledge which,like n'stor,-p“ﬁtrﬁsfd”ﬁaiLUn'ii

M " . 4 1
concarned with the spirit of man. No,our object/as stated ‘in
a pamphlet,cddly called the 'dzapt prooof',~some 2000 copiaes: of which

were distributed 2 disocussed with many ol the persons who formed

the best a quarter cof a century apoyour obgect

was to purpose of acjuainting themselves

with the sarisearch-
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ings,many the disappointments,much the vorrespondence,but how
amazingly we have been prospered!
I was told the other day that we had discovered parents.
—
That fs,! supposeswe found out that parents ,instead of peing
gbstacles in the way of education,for that was the notion then,
ara the persons most 1nteréﬂtnd,& mo=%{ zealous to take their part

in the greatest work ol the world.

1 am most thankiully aware of how much

is due to thése zealous & inspired coadjutors who have infused
e e e

vitality into the work for a long teruw ofi yeayh with littlegf or

mo halp frem me; & to those earlfjer iellow-workers,many ¢l thea

gathered to their rest,but some ,vreaking new ground with more than

the old zeal; but they & | agree in thinking that it is to the

responsive parent we owe oul SUCCESS.
——e ﬁr"'t

== My purpose to-day,is not to say nice things to
parents but to say a cdutionary word asbout & tendency which I
have described as trop de zéle.
How the phrase vouldd have amussd us in the old days when apathy &
indiflemance were supposed to characterise parents! And how
g£0od it i3 to know that uow' there are [ew to-oay who do not

#now that hhe

the preatest thing
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world. § believe &hey knew it then Lut did not teil, &« that what

We have been able to do is to collect many Hfgﬁs into a strong

gurrent . But here is our danger; instead of pouring our K¥
tributaries into the main stream,we are apt to run after any trickle
ol water destined to lose itself in a bog} 'ﬁere is the danger
Yoo
of mistaken geal,not according to unowladcaiq— Ss,may we 'outrun
that whiich we run at & lose by overrunning!'®
What We of the P.N.E.U. '232:%§l is a big

thing,~ a whole philosophy of education,wnich is practically a
philosophy of lile,because the chilaren & we are ejually persons,-
designea for & pledged to an orderdy life with definite aims.

Until the other day 1 thought that we ,or shail ]
say l,was ploughing a lonsly furrow. But about Christmas time a N
notice appeared in the Zpectator of an important work (by Dr
Meyrick Booth) dealing with the philosophy of Fucken. We shall
shortly have an opportunity of knowing more abgut the great Philo-
sophexr of Jena ,as London is to have the opportunity of deing
honour to him; 9 perhaps many of us ,like me,who have until
lately been content with a vague notion of his teaching may be
glad of this opportunityn; But my Jjoy was wvery great to disc

cover that for many years | been w ing out 4 philosephy

identical with his ir ’ aThaps se we have Poth &eon
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ploughed with the same heifer. By a singular contradiction,
: he
Fucken does not proless himself to be a UDYISti““‘YGHEGCHLGSEadiy
founds his teaching very much upon the philosophy delivered in the &
cospelss | think one or two ol the points in which 1 am
happy enough to find myseli at ons with this great man way serve
A c-aﬁ.n.um7.4

to indicate what we 'run at’ /aﬁhould save us from the calamity of
loss by over-running.

e
1 tawe it for granted that this auditence 2 the
members of the P.l.g.U0.gensrally 'mean intensely' :if only by fits
& starts's are out ,not in search ol good plans,but of a sound phile

J

osowhy of education,oif which good plans are the natural cutcome. So
1 shall bring forward for your consiceration two outstanaing

principles of Professor Eucken's Philosephy which are(éié}_g;g?- i

One WeasL B4 concerns the theory of education which we have ¥

v
developed, % the other,the curiously successful practice TOTeRtToh

the rationale of which we sunuldll think  kLeep before us.
e f
nr Hegrick Booth resrets that the Jena Professor has nnt treated of

education but | think we are in a position to fi1l the gap because

Lgrid

a UMY E#Y system whieh—bhas—baon developad » applied Jor neariy a
/ / g

darter of -a century turns o.t to be an oddly exact apyplication ol
Y,

nis principles to that which 1 have -~rentarea-+Do f.u_i;)t.'l" sreatest
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work of the world.

Pernaps the outstanding feature of FEucken's phile
osophy is %ﬁatﬁnis recognition of man as a spiritual being,having a
sensiple investment which adapts itself 2 as 1t were ETows to his
spiritual manifestations. I would not be understood to say that
Professor Eucken is the only philesopher concerned in this'spirit-
ual movement; Bergson#ﬁoﬁtroux.certain grebt men ‘of our own,per-
ceive that spirit is not meodified,or in any serious way aifested,

by matter; out that mattar.inchding the numan brain,is entirely

Roﬂwldﬁa/‘45

subservient to spirits that truth is of the spirit ,not of the

flesh,& is not fjpgY¥y concerned finally with the well-beingz of

men but with their clear thinking ® well-knowing. To guote from
e P —

Eucken's Main Gurrents of Modern Thought,- "The essence of the
conception of truth,2 the life 2 soul of our search aiter truth,
is to Le found in the idea *hat in truth many attains to something
superior to all his own opinions 2 inclinms,somathxn: that

e

Possesses a valiaity completely indenendent of any human consent; tm

— gy ==~ =85 T ————

the hope of an essentialiy nek liie is thus held out to man,a vimion
of a wider/% richer vaing,an inner communion with reality ,a licera-
tion from all that is merely numan. ®n the other hand,when Bhe

8006a of the individual 2 of humanity becomes the highest aim & the

gufding PﬁinCiplaD,trJth sinks to the level of a merely utilitardan
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opimion. This 1s destructive of the inner life. All the power &f
conviction that fjruth can pos3sess must  disappear the moment it is

seen to 0e a mere means. T Trath can exist only as an ena in

stmetfs 9 u-ﬁwtn is no truth at all." (’i’:,,f-?wbh:.“:.a;_.,
But what has 211 this to do with giving Tom & Eessie sﬁéh a seansiocle
practical education as-shall give them a good start in life,- Tom
perhapp as a business man,Sessie as a wife % mother %azembsr of

society?

Threre is indesd an imnmediate guestion;it is the urgent
guestiecn of the day % onse upon which we must all take sides. The
whole trend of thouzht to-day is towards utiiii:fizf;:fggﬁf}oq)

% we take it for granted that the whors spiritual naturs,that in,
mind!neart 2 soul,is educated incidentally,as it were; that,in
learning to cook a nice dinner,beautiful thoughts somenow [ind their
way into Bessie's Kgayd mind,say,of the wida & tender Proviaencs
Whicn zives bread to men; that the making of ‘an apple tart will
bring refreshing thoughts of an orchard in bloom,& so on¥. Egi*f
bit of it! 1f sne is minding her bDusinsess,her thoughts run upon

___.—-—'—‘__-_'_._'_‘_
the lines of jher work with a never anding progresaion. Hundreds

—_—

of ﬂihhaf}{iho¢sands ¢f apple pies,hundreds of ippwovements in

B

the makine of apple pies,-that is how mind worss upon the material

in nand
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0f course Beﬁti-must learn to makse apple ples & Tom
must learn whatever stands for these in his case. What [ wish
to point out is that education is the concern of ths sairit 2

that no smailest amount of incidental sducation comefout of practica
3 i e t——

utilities. On the other hantl,every sort oi practical utility
—ee

forces ttself out of spiritual development . As | have saia else-
_____.r‘-'-___“—'__'_‘_'_'_'_'_"— =, —_—

where, - "I should be inclined to say of Bducation as Mr Lecky

says of morals.that'h@ Utilitarian theory is pru.oundly‘immoral!‘

To educate children wpron any immediate and -towards commercial
or manufacturing aptitude,for example,-is to put a premium upon
Rt el

general ignorance with a view to such special aptitude. The great
e e e

er includes the less ,put the lsss doss nmot include the greater.
‘Excellent work of whatever kind is produced by a person of char-
acter & intellefzence®;s we cannot ao better ior ths nation than

to prepare such personSfor its uses".ﬁﬁf“ﬁﬂhﬁf

But the econemist need not tﬂéw Js over as impractical persons:

What we have to oifer is a schems which is able to-give y¥y

every cnild,rich or poor,the education he has a right te in the
things of the spiritypoetry,picturss,history,literature 2 above

all religion; & enable him t~ tace it with such facility that

ample time is ieit for that othsr proper function of the school,

the preparation of a child for his vocation.
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In this way twe lines of work,sducational & vocational,may se

carried on in ths achcufffhern is meed dnd opportunity for coth;

but that one should be mistasen for the other would s a serious

calamity.

S

Every person with educational convictions should bs a powsr

in the land ,but then he musty know what he believes in; & must not
go about the wordd lize a yosel at a fair . This one thing M

we of the P.N.E.U. must ,1 think,hold fast,- that education.ig_of o

the mind or spirit & not of the senses & nmusclss: These/ no
‘___‘d--—-l--'—'ﬂ_-‘_‘-_-__""-—-—_——

doubt must Mave their own training to do their own work,but iet us

not be delused into the notion thAt a chila is to be saucated by the
material influences orought to bLear upon him from witnout,rather
than by the ideas,ths knowledge,the spiritual influences,that reach

FAM/§¥9 him within.

We may not ce aole to re-eive Cardyle's saying that,- 'Matter

exists only sptritually 2 to represent some ldea & body it fﬁfth? N

but the questioe of theage 1s,! think,—18 educatios of the flesh

= —— R
——— — ——

0T of the spirits

£E9 0rd wuc Here is the Hanger of that frop de zele that !
AT Anxious to indicateX. Fersans who care about education are m:
naturally fervid, They are somatimes tog _idle to, taxe sbock of

what they :now & realise what they velieve,so they run about affer
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gsome new thing 2 see ¥pa¥ no reason why the new notion should not
fit very well into the loose bundle of concepts they have already
zot hola of - Now,the world was mever more alive to the impor-
tance of eduscation than it is to-day & the air is full of notions
that mascuerace as new aoticis. Conscienticus mothers f[eel it is
a auty to xnew & to try the last fiew thingsbut let me entrsat you
2 them to try the spirits whose they yfxievery new % promising

——— = .
theory that | have come across is of the flesh & nct of the spirit;
== _--__‘--t
<" (in usinz tne word spirit I am not ,ust now referring to religion
at all but to thatkpart of us th#t unows & thinxks & feels).

Thoughtful men at home & abroac are seriously Hifds

uneasy at this trend-ot-mndern-thq§ght; we talk piously ,for oxampi,

6f [reedom in education; 2 pri"] cannot resistka serious warn-

ing (which Dr Booth guotes) frem Progessor Foerster of Munich,-
"Human nature contains such remarkable contrasts that the [re~dom

of one part is bound up with the subjection of another. Which part
then is t6 receive freedom®.....1t is of supreme- importance to

distinzuish clearly & accurately ,between true f1alse FreedoM.... k]

Grue
The root error of many modern tendencies is the confusion of tFRe

personal ireedom with mere individuai licence,of tne hizner with

the lower self The more ths lower se [ is grantea fresdom ,the

more nopeless does the developmant of persénality cecome."
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Another cult of the hour is the naturaiisQrd.no+ﬂptﬁ lopg azo oy WP

W=

. N i e
Rousseau » very much in the ascendant to-day. A baS the bosia 2
/ b

is the ¢1¥. “ Boys & girls must learn from things. They must iearn

to do the work they will have to do later & that is all fhat

(viexs
education can do for tnem. Let them make puddings,lay bréecks,learn

to cast accoukts,® vwhatever eslse they want comes fncidentally.”

Phis is the roclk on which the nation threatens to split a rock which
y A e I
fw’lr [ i
we have besn making ior &hes® thirty years,2 now,instead ol changing
£ Gowa
our course we a~e heading straight a% full spesa towards our ruin.

1 have Bpoken so cften on this sup ,ect that | sn:x{(ventura to quote

Dr Boeth's ygrdg/ forcicle words instehd of using my own,-"Much of
the restlessness,discontent & spiritual uncertainty cof the age is
traceable to the failure o—f an educational system divorced frrm any
truly authoritative,positive philosophy to [urnish yjd¢ those who
have beem orought up within it with a valid view of life as a whole
& to ensure that inward,spiritual training which is the absolutely
indispensable complement of rationa! development."

! need not say a word aoput the
delightiul facilities proposed to us for educating children through
their finger-tips or,agzain,throuzh the movements of the dance.
-4ll—of Fhese schemes % a dozen others peopose to accomplish the

whole sducation of man; % avery one of them ends where it besan -
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_uwith the flesh,the external life; leaving the spirit in no wise
REGLRRE e —

snzbled for that struggle towards the spiritual lire,the lile of
thought,of love.of endeavour,which is our trne vocation.

ATe the sensefto be neglected? Bre zrace
of movement,cuickness at affairs,general pireparation for life,
things of no moment? These things are all important but eaeh ior
jts own sake; % to tace up any one of them by way of esducation is

a disastrous error. Nor can we play at pleking up a it here &

there irom ons ssstem % mmother. We must cultivate the eym for

afr
the joy of seeing,the hand for the pleasure & duty doing,out not
____.——-—'—""_'_""""——-‘-

e —

with a notion that education travels Irom WiEEEEE_EEEEEEf‘
Must then the educational alertness upen: which
we pr¥d rather pride ourselves be thrown away,as it will be if we
may not go about looking for some new thing? on the contrarysl
think that a great gorld-mission is open to members of ths P.N.E.U.
There 18 ggjig reason to beliesve +hat we are carrying on in the

quiet way in which natural forces woTs a iir-rearhin5 rivolutlon.&.
L —l _a L R—— = —d

if we do nctAfxist-as a sociatfﬁror nothing,we must each of usS

tare our part in :,rtnerinu thiz revelution. 1f we will believe

Say

- JEA -

; F-
it, the worla 1s waitinr {or what we have to give put we must

know our principles,or,at any ?f#/¢ rate,the one srand principle,
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things oi the mind as of these of the soul. The material of
education is knowledge,Z the appsal to the mind must be direct; for
—_

no appeal through the se“ses carries beyond what {s rightly rcalled

the sensuoas natura.

Everybogy «nows that edu-ation

is generally unsatisfactory:;& many at home & abroad are be:imning

g
to loox to us for such help as we have to give; to giwe such help,

should be ,snbuld it not? the defintte life-work of every menmcer of

the F.N.E.U. who has taken the trouble to know ofir phil@sophy. As

for oppﬁrtdnitias,thay occur at every street corner. Two or three

of our membe®s have used the lesaven to sdch good purpose that an

ed?cational society of European . Egyptian ladies has already sprung
v Baise

Ups- 2 socfety with great possibilities. Oonly yvesterday I heard

Irom a {riend thaty,"the other day I met Mr X ¥no Head of the

large Gouncil Schools in -- who told me that a member of the P.N.B.U

had askea if she could meet him & his teachars 2 explain our prin-

ciples: he says he is nuch intarested in them & will call to see

the papexrs you sent me." .. LT

I could multipdy instances,but it is endugh to say that every member

of a Branch,svery parent of a child in the Sthool,possessas the mesams
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peaws of giving vital assistance to her neighbours,rich # poor.
And the opportunities are sco frequent 2 the effort so delizhtiul ®hg
that 1 think no space will be i1eft for the sort of fictitious zeal
spent in going about eéiiher 1o hear or &= see some nevw ‘thing/ in

the faith that everything is as good as everything elses 2 that bits
of everything combine to maxe a whole. But education is not a
patchwork ,it is a vital growth working according to its own laws;
and we have reason to think that tngse laws,many of tnem old,a

few of them new,all of them belonging to a comprehensive & vital

whole,are the laws that we profess 2 hold.
The mind is very suotle & has a way of #=IF
mixing up things that diffe5 & probacly while we speak of the ¥

spiritual chararter of education the thouzhts of some of us wander

to what is called the 'sub-conscious mind',mystical intuitions,
‘_____.———-—'——"_-'-_‘._-____._-.—-—'—__"-

% other vague thinzs which are taken account of by Pragmatic K

#T a i
Psychology. fgy?&ggﬂﬁéy-,[ wonder how far the lamentable inorease

of neurotic symptoms amongst us is due,not as we a”e apt to say»
to sur rapid living,out to a school of phil-esephy which holds
knowladge in little esteemtf& which takes 'self-espression’ for
the individual,;& human well-being for the ganera%,obaBCt of all
endsaveur. But,as Eucken has well said,-"Knowledge is mot @o

D& gained on the path of Pragmatism.”
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He do not seek for seli-expression out to express those things

which are beyond & without oursalves; & Jjust as there ars possibili-
e
ties in our physical natume fthat it is thi/business of o 1%fe %4

struggle against 2 escape Irom,so in our psychical nature,mkgAlfgggl
/——'—-__—__‘h

——

#t,our ‘'sub-conscious mind’', are there inclinations 2 indications5al

of them leading to sell-wupwesttw® complacency,seli-importances,
e e
—
salf-expressionswhich it is one part of the battle of lifie to iznore

& get rid of ,because they are oi the Ilqsh % not of the spirity, & =

e e
are included by the apostle when he says,-'l keep und®r my pody % pir

B

bring it into subyection.'
—— T ————
For these reasons which can only ce very briei-

ly indicated,we eschew educational means which preelaim that their

ob ject 15‘33l£;3523§5110h.though we day do thé things indicated fer

peasEm——
the simple sakes of doinz them: We dance ,fo@ example,not to seek

seli-expression in f shythmié movement put for the oy of dancing
—

Z,incicentally,for the sake of exerciss 2 for pleasure in graceful

%?1"_‘“11!&3
he object of Education is not to give us the means of seli-express-

ion or of utility. We learn because inowledze is life; & the
e .
3 0 2
chief knowledpe et ve S—:ncw/'ks. eternaly (A.I-e
Let me clese this part of my subject oy a few words

Irom Eucken's wnowledze B Life,- "True Xnowledge calls upon man

not merely to reorganise what is ziven te him as a natural human
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{nheritance but to transform such an inheritance from its very
foungdation. The words of Xant are applicable in this respect:
i" Eyerything -even tn3*99§y Fffliﬁ“_?ﬂlﬂg -diminishes under the
r"—-d______!
hands of man /hen hs turns the l!!ﬁﬁJ;QgéLlEEE_E_Eéfé_:é§ééé§Ei:1

e A =

We come now to consider the serious questions of what a
child should !earn&_of how he shoflid learn. Here again we find
ourselves working on a philosopnfé¢ wsmwds axiom to which Zucken gives
the name of Activism: that ptinciple of strugzle,striving against
eppusttiog,with which the @aspels have made us ramiiiar & which
beleongs o intellsctual 2 moral,++éa as mweb as to religzious life.
Out of this struggla.tgii_igzillgg.proceeds something new,a ssickemm.
quickened liie of thousht or aspiration.

Now,the common €ducational error i1s to cultivate

Passivism in chiidren; they are,as Carlyle says, 'poured inio

e

——— .
like pygig¥d a bucket:" teachesrs explain,tell,illustra®,expound,

% question until there is never an intellectual crust

left for a child's nind to bite at He believe that to give a

— =t

child his proper rizht of Activism,intelligents imaginative sffort,
we have only to put boows of literary valus ints his hands & let
him deal with them in his own way,onlv securing that he knows by

requiring him to tell what he has read. This telling shewsthat a

55 2 =
Piritua) FIocess has taken place; something new,some littie touch
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od originalit;}iFGWS that spontaneous mental activiﬁi: % from this,
w#nich wéuld seem to be a small chamze in the corrisoron of a school,
the wesults are rather extraordinary: Iadeed,from those two prin-
ciples,which coincine curiously with those of Pucken,wje hope to Xy
pring avout 2 momentous sducatédénal revolutbanj- 1 mean,the recog-
nition oi the spiritual character of adueation;@)tha application of
the principie of Activism. <$fAs for what a child should learn
we believe that a—=niTd™S knowledge (like that of the infank
prodigy dascribed by Wordsworth) should be .as far as may bDe,
sneyclomedic. Let us hear once again the description of the little
prig of the Maria Sdgworth Scheol whoml have pefore this had occasim
eccasion to mentiomj;-—

i With zifts he buotcles ofer

AS gZenerocus as a fountainyseliishneass

May not come near him nor the little throng

of [littinz pleasures tempt him from his path.s

The wandering begzars propazate his name,

Dumb oreatures find him tendsr as a nun,

And natural or supernatural fear,

Unless it lesap upon him in a dream,

Touches him not.ccessvsnpe

A miracle of scientific lor
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Ships hea can guide across the pathless/sea

And tell you all their cunning; he can read

The inside ofi the earth,% spell the stars;

He knows the policies of idreign lands;

Can string-you names of districts,cities ,towas,
mhe whole world over,tizht as beads of dew
Upon a gossamer thread: he sifts,he weighs;

A1l things are put to quost!on; he must 1ive
Knowing that he grows wiser every day

Or else not live at all,2 seeing too,BkSxeritsderarass s
Bach tittle drop of wisdom as it falls

Into the dimpiinz cistern of his heart:

Oh'give us once again the wishingkoap

0f Fortunatus,& the invisiole coat

'Of Jack the Giant-killar,Robin Hoed,
e iy i

Angd Sabra in the forsst with St GCeorge!
s

The child;,whoss lovdé is here,at least,coth reap

\ |II  — —— —

\ One precious gain,that he fbrzets himself.

L1

We x<now him cuite well do/wslnot? Theore are only two things

Which'hn}}acxs_ a‘wise 2 understanding heart 2 the simpiicity

Chirtd b, .
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0f course hse xnew that he nimsell & not “nowledge was the end 2
aim of all the teaching he received 2 the poor little falloew was
never allowed that most generous of all childhood's pleasures. ,a

pamsicnate JD{ﬁiEﬂﬁﬂOWﬂleggo for its own sakej}-
L "Many are our jovs
In youth,but oh! what happiness to live
When every hour bringzs palpabls acoess
Of knowledze,when all :<nowledze is gelight."
We held ourselves happy to hawe rediscoverad this 407 ' ior youth
is so far as it has been lost. Children taxe to xnowledgze,as we

give it to them through living books,witn such eacerness & pleasure
A~ Ths

that half the time spent on routire work is saved,tims whieh may
<

ce ziven when necessary to vocaticonal ##eePs¥t instead of educat-
e ¥ e

+
ional work. dAn—thts~wxy,while the general demand for ﬁfctical

teaching is our schools is satisfied,boys 2 girls need not be
defrauded of the intellectual deligzht,the resources % interssts
Within themselves,whirh are the best part of life & for the lack ofk
which the eountry & the world are suffering.

But here agzain comss in the danzer of
LEEE—23~£§L2 en the part of injudicious parents. Children ares
098erved to lsarn so much & so easily 2 gjoyously that the temmtation

to put in a few extra SUb jects is irresistible; 2 in the spare time
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which should te their own possession children are rushed acout
from class to class,from this eminent teacher to the other,in orger
that no accomplishment should be left unmastared. Happy for the
child when he iinds himsalf in the sanctuary of schaonl vhere at any
rate he has some nat;ral Ireedom{ That he is overworked is
not the chief evil of this sort of graboinz at accomplishments. The
"ehtld pereceives that ali \is dons for his sake; the Knowludga he
gets is of the iﬂiﬁ.ﬁfﬂf—gﬂiisxh“ﬁ?}& he becomes an infant prig,
losing that happy delight in learning which comes to hin when
knowledgze for its own sake is put befiore him with intiting sSapbiyp
simplicity.

/ "They who have the skdll

f

/ To manage books 2 things;,s make them act

/ On infant minds as surely as the sun
Deals with a flower; the keepers of su~ tine,
The zuides & wardens of our faculties,
T T T L L S e o SR s
when will their presumption {eara.
That in the unrsasoning progress of the werld
A wiser spirit is at woerk for us,
A better eye than theirs,most prodigal
Of blessinzs,% most studious of our good

. f 7.0
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ILX} E?Gg/{ij;k!T_SIUmRgglfmﬁﬁtxynf?;??ﬁul“hﬁUTS'?"'
Com i aatee U. must order eur ways carefully because

we hold in trust a sreat charge. The nation i1s at thepart-
P s s L

ing of the ways. We all recollect the aiscussion of the

—

_..—-"’"’-‘_'—H_'_ -
néw FEducation Bill which,last monthjﬁnitad Licerals &

Unionists,a drastic Bill granting to Local Authorities the
power of extending the aze of leaving school from 14 to 16
years,abolishing the half-time system,giving power to
require dttendance at continuation classes,% so on.
T noranpxtotyenyh BuexPines 'The debate was nelpful gz
luggaativéi % though it met with strong opposition,in the
main,'says The Times,' the discussion of the Bill was some-
thing 1ike a chorus of praise & tﬁezi+++ passed its sscond
reading with a2 large majority'. 1{ it should becone law,
here is our great orportunity. We shoula be able to satisiy
both those who c-lamour for vocationat instruction & those who
( Iu:ther the Bill for the sake of humans learning. SQEGth¥ég
5 may Abe done with things as they are. Boys 2 gitls of all
classes may be sent out into the world with intelliectual
resources which shall zladden their lives as well as with

the necessary sense-traininrg & manual dextarity. But the
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passing of such a pill as this would increase our opportu-

nities, M'E

Lord Haldame warned us*}hai while tha British workman

o

finished his educaYtion at thirtaanylP many parts of the

continent thert training was now going on till 16,17,18, & aew
not a training merely in zeneral education tut in the calling
which the workman was goinz to exercise in the future. Haered
is ,as | have said,our ogportunity. We who have seen the
great Joy that our children {ina in humane learning ought to
urge YRy du¥y the duty of giving such learninz to childrené
al all 2¢lasses. Schoolmasters L misteesses are ,we find,e=sw
sager to hear what vwe have to tell them,eager to try what

has p¥oved successful; %,because the labour we delight fn
physics pain,because children learn with fuon very zreat
facitity when they are ziven the manner of learning proper

to theifr nature,! think no system of education affords such
opportunity as ours for the combination of vocational &
educational wWoek. Here is opportunity for the employment
of our zeal % here is a [ie'd in which it would be hard to ##
show t¥ep—deZe¥dp-=eie.




! was much concerned ts see by letters in the last

|
(brilliant) number of the Times Fducational Supplement that my

raillery, designed- o‘nly to clear the :u.hn{ uﬂn some umbrage.

Miy 1 remind-you, 817, that my single mention of the ‘Dofforessa
Montessori was not only respectful but dtferdmthlj-if only for the

. |

sake of her tender respect for iLittle children,an object lesson
G 'f “ /

4er us all. | have diligently studied her book,= .t'““ way, the

original version in Italian exhibéts the fine Im('!brip't of the

7
children teo-more advantage than does the English translation,-

but 1 have not made the pilgrimage;had ! done s¢ ! should have
been comverted; children always convert me; a guttersnipe making
Catherine Wheels has sbefore/now,given me a very shock of con-
version;but,to what? That is the question as regards what the
lady #alls ,for convenience in writing)'my mothoﬂ;}?ﬂui;t is only

alter serious constderation that I ventetire to say - that the adoption

of this method would be disastreus.
|
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