Some underlying problem may be the cause of ,
mates. When the school social worker is consul ted

main emphasis is on development of
and help to the individual. It has an
orientation in the field of human be-
havior. Often educators feel threatened
by the ideas of these new members of
the school staff—the school social work.

ers. In general, school personnel have

not been orientated in the field of com-
munity resources or the policies and
functions of social agenciles. On the
other hand. social workers often do not
understand the schools of today or the
philosophy on which they funetion,
Each group, social workers and educy.-
tors, finds the terminology of the other
difficult to understand

The tempo of the work of the LWo

groups 1s different, too. The schools
must get certain things done because of
the pressures of time and schedules.
while the very basis of social work is to
give help to the individual, not on
time schedule, but as he can change, or
as he can use help. Educators often
question some of our social-work prac-
tices: for instance. limitation of intake.
and ('lﬂf-iill;_f of cases 1f the f:llllil_\' Can-
Not use treatment. Schools must take
all the children.

S. The school principal is the admin-
Istrative head of the school, which so-
cial workers should always remember
when they are working with the schools.
In addition to the pl‘ill('ip;ll and the
teachers there are othe
nel who have 1 common rvlalinmhip
with the child—the nurse, the counselor.
and so forth. Al these must be con.

I' S(']l(m] l)(’l'r-nnll-

]

’.

child’s not getting along with his school-
she will try to get at the root of the trouble.

hi(‘t'l't't' 1 dny ]ll:lllllillf_:‘ for the child.

. ]"ill;l”‘\'. the .'--(‘llnn, *--m'i:ll \\'Hl'l(t'l'
must frankly and realistically evaluate
her own attitudes toward the school and
its work. They will affect her relation.
*'li]' to the ('lli'tl. to the .'--l']lnnl. to the
parent. How does she feel about the
r~t"l¢l”'"- ]ll'ill'i‘illll'l"‘ and flliilnanph.\'.’
Although she need nof approve the
school’s procedures or lrhilnuu]ih‘\‘ In de-
tail, she s n'ljl‘l'li\'t"‘\' evaluate what
she can do in the school situation to
help both the child and the school.

The functions of the school social worker

‘\'illl t hese f:lt'lnl% il! lllillll. \\'ll:l! are

l]n' fll!ln'linllh “f an'i:l] \\‘nl"{ ill --¢'||nn]

and how do these functions affect 1ts
practice ?

First, the functions of the school so-
l'i:ll \\‘Hl"{t*l‘ Al'e;

L. To help the individual child find
@ personally satisfving and socially ef
ft'l‘li\’l' ,l,:lt't' ill the M‘ll”“l and ill the
community,

2. 10 consider and plan with the

veacher and other school personnel how

and to what extent the needs of the par-

deular ehild ean best be met in the class-

room and in the entire school program.

‘). 'I‘n 'lt*',l parents IIIIIII'I"*[:HH' ”ll*
purpose and the program of the school :
L0 assist the parents through their rela.
tinn--hilv- with the child to facilitate his
Iwr-l Hse of t lll' M'IIHH]: O Promote Illnlt-l'~
standing and acceptance between the

[Hll'(‘llh Elllil lllt' Hl‘}ltull.

-

cause of lack of resources.

In the main, children are referred by

the principal or the teacher. What chil-
dren will be referred, the manner in
which they will be referred, and when.
will :l” lw 1'1'(¢'l'lllil|t't' ll‘\' the \':ll'ii'.'ll*-i
factors affecting the role. function, and
practice of social work in the school.
1T the school sees the services of the so-
clal worker as a part of, or as comple-
menting, the school’s work with the
child, it will mean that the teacher or
the principal will ask for the assistance
of the school social worker early in the
development of the child’s behavior or
early in his school experience, This
attitude will strengthen and clarify the
relationship during the period of study
and during treatment. However, if the
school feels resistant to the child and
his behavior, or feels a need to punish
the child or to have him made over:
or i1f it walts until the situation is Al
t*lllt‘l':_:'i'llt"\' One, or unses I‘t'f't'l‘l':l' as 3
threat to the l';li'l' or the parent,. the
school social worker will be limited in
what she 1S able to do.

The very introduection by the prin-
4'i[m| Or l]lt' lt':lt'lll'l' of the hlil'iill \\'nl'l{t‘l'
to the child or parent will affect her role
and what she is able to do. If the prin-
cipal can introduce the social worker to

the parent and the child as someone

who is able to help because of her par-

ticular skills: if the principal or teacher
can see herself as a factor in the he.
havior, in the progress. or In the at-
tendance of the child and also see her-
self as a person who can assist both the
school and the school social \\‘Hl‘kt'l'.

theré can be g great deal of strenegth in

the referral by the school of the child
and his parents to the worker In the
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majority of cases the parent and the
child are willing to accept the problem
at school whether they agree with the
school or not. They can see there is a
problem. The school social worker i=
where the behavior takes place: and
often, for this very reason, she is able to
help the child and the parent to focus
on the problem and to grow in their

understanding of it.

Behavior symptomatic of other difficulties

“'1' lilln\\‘ Ill:l! lllt- In'll:l\‘inl' il ht‘luml.
be 1t ncorrigibility. mmability to get
along with other children, resistance to
M"I”“l I‘nlllilll‘.*-. IIUII:”“‘Illlillli'l'. Or 1Ol -
:u'lliv\'vllu'lll. are '.--‘\‘l|||l(ul||.-- of more
basic difficulties. His adjustment at
school 1s a vital part of the child’ over-
all growth and development, and as we
have said, parents and children as a rule
Ccall :li‘('('lﬂ lllt' ]:l'nlrll'lil lll:ll 1S lll!‘l't‘. I
want to say again that the fact that the
M']lnnl s--lu'iul \\'Hl‘kt'l‘ i:-~ iH l'l(* .'-f-('llmil
where the child is. where his behavior
1s taking place, is a dvnamic factor in
treatment. The school social worker
and the school know this behavior has
taken place. The child knows they
know. The child and the school social
worker can meet on a basis of this knowl-
edge. The same is true of the parent.

We need to mention at this ]milll 10O
that if authority has to be used to help
the child and the parent to focus on the
problem, the school has authority in
regard to behavior at school and in re-
gard to attendance at school.

]{l’('Illl?‘l' :I” ('ll”ill‘t'll are al ‘-l'lllllll :IIHI
the school usually has many children.
there 1s going to be pressure in terms
of the number of children that the
H‘lum' \\'i” want to l't*fl'l'. 'I'IN' ,--‘-t'|||m]
soclal worker is accessible to the broad-
est possible intake and therefore is vo-
Ing to be subjected to pressure in terms
of the number of cases she ean carry. Is

she going to take all the cases that the

' . - -

Home difficulties seem to be interfering with Wilbert’s success in school. But his teacher
knows that she can call on the school social worker for help in solving these difficulties.

In the (reatment -illl:lllnli. the school
social worker must always keep in mind
that there 1s a two-fold relationship in-
volved. She has a responsibility to the
child and to the parent to help them
with their individual problems and
needs. She also has a responsibility to
|u"i"|» the school.

In treatment she must assess the rela-
tionship of the teacher. who is the PIV-
otal person, and the child. The teacher
sees the ehild daily. She can help him
i his group contacts. She can also
help him through her own relationship
with him and with his need for achieve-
ment. 1he social worker. throueh her
technical skills in case work. can help
the teacher to estimate the child’s ad-
justment and make her best contribution
to 1t

T'he school social worker must eive
IIIHII;_E‘]II and consideration to the ex-
change of information with the teacher
about the child’s problem or the parents’
I);li'k;_{'l‘ulllnl. Teachers often I'i'lml'l

rker uot give them es-

the client-worker relationship, but it is
pari of her jnl) to find wavs to oive the
essence of thuis information to the teach-
er. Having been given a better under-
standing of the child, the teacher can
then help the child more skillfully, more
successfully,

'”u' l't‘l:llinllallill ln'l\\m'll lllt* “‘.‘ll'lli'l'
and the child. and even the considera-
tion given to if by the school social
\\'nl"(t'l'. IS ill”llt'lll‘t'tl Il‘\' [hv It';li'hp]"-..
philosophy, by her training, by her emo-
tional balance. There will always be
some teachers who feel threatened by the
l‘t'l:l”i:ll*-lli[l nf' IIH* --m‘i:|| \\'nl'l(t*l‘ 1O llll'
child. They will be unable to see that
there 15 a difference Iin t he l't‘l:llinlihlli[l
of the social worker and her own rela-
tronship to the child. As the social
\\nl’lii*l‘ Ill:l'{i"‘ l't'l'illllllli‘llil‘l'iiill‘- as 1o
the needs of the child, she also mist
keep 1n mind the classroom situation
of which the child is a part, the make-
up of the class, the achievement level of
the child and the class, the general be-
| 2 entire eroub of chuldre

‘ )
i
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ill']lil‘\'t‘llll'lll. are svmptoms of more

basic dificulties. His adjustment at
school is a vital part of the child’s over-
all growth and development, and as we
have said, parents and children as a rule
can accept the problem that is there. 1
want to say again that the fact that the
school social worker is in the school
where the child is. where his behavior
Is taking place, is a dvnamic factor in
treatment. The school social worker
and the school know this behavior has
taken place. The child knows they
know. The child and the school <sOcCial
worker can meet on a basis of this knowl-

edge. The same is true of the parent.

\Vt' need to mention at this lmillt 1 OO0

that if authority has to be used to help
”It‘ ('ll”(l :lllll III(' parent 1O f(u‘ll*-é Ol lllt‘
]n'nlllt'lll. the school has :lll!llm'i(_\' In
regard to behavior at school and in re-
gard to attendance at school.

Because all children are at school and

the school ||.--:||:||l_\' has many children.

there is going to be pressure i terms
of the number of ('lliltll‘t*ll lllzlt the
school will want to refer. The school
t«‘t)t'iill \\'Hl‘kl'l' 1S :lt'i't'f-ir-”llt' to the ln'n;ul-
est possible intake and therefore is &ro-
Ing to be subjected to pressure in terms
of the llllllllwl‘uft':l"--t'r-- r--llt't':lli carry, ]
she going to take all the cases that the
school may want to refer’ How can <he
control the intake and still make the
school feel that she is giving the help if
needs? Then during treatment or dur-
ing the period of study, there will be
pressure from the school because the

school sees this child every day as he

comes to school clean or dil‘t'\'. llllll:l]']'\'

or content, successful or unable to
achieve. The school will want to see

something being done.

DECEMBER 1947
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Home difficulties seem to be interfering with Wilbert’s success in school. But his teacher

knows that she can call on the school social

In the (reatment situation. the school
soclal worker must always Keep in mind
that there is a two-fold relationship in-
volved. She has a responsibility to the
child and to the parent to lu'lll them
with their individual problems and
needs. She also has a responsibility to
'Il'lll the school,

In treatment she must assess the rela-

tionship of the teacher, who is the P1V-

otal person, and the child. The teacher

SLE B Iln' ('ll”il ll:lil_\‘. -\'lw il 'It'lli ||l|||

i his group contacts. She can also

help him through her own relationship

with him and with his need for achieve.

ment. The social worker. throueh her

technmical skills in case work. can help
the teacher to estimate the child’s ad-
Justment and make her best contribution
to 1t,

1he Ht‘lltml Hlii'iill \\ul"{t'l' Hiust give
thought and consideration to the ex-
change of information with the teacher
about the child’s problem or the parents’
background. Teachers often report
that social workers do not oive them es-
sential information about the child.
Often, they say, social workers leave
lllt'lll ill llll' ll:ll'k :llmllt the ]vl'trlrlc'lllr-
l'lt'_\' l|ir-~'c'n\'('l'.

Social workers, on the other hand. feel
that certain information conld not be
given to the teacher without violating
l'l!'l'llllliil!‘lll't‘ nfllll' parent or lllt' t"lilil.
A social \\'Hl'kl'l‘. of COUrSe, 1S fnl't'ml 1O

keep in mind the confidential nature of

worker for help in solving these difficulties.

the client-worker relationship, but it is
pari uf Ilt‘l' jnll 1O Iill!l Wavs {O ,*_'fi\‘:- lllt'
essence of this informat on to the teach-
er. Having been given a better under-
standing of the child, the teacher can
lllt'll llt'l'lllll' 1"li|t| nmore *-l-\I]”H”\ nmaore
slll't‘l'snfll”.\'.

T'w l't'l:llinll'-llilr lw(\\l't*ll Illt' lt‘ill'llt*l'
and the child, and even the considers
tion given to it ll‘\' the school soecial
\\'nl‘lit‘l'. i'-~ ill”lli‘lll't'll Ii‘\' Ilu' lt':li‘!n-r'_
l'lliltl*-t!]ill_\ . lr'\' ht'l‘ll':lillill.'_:. |1.\ |wl‘ eno
tional balance. There will always be
SOne ll‘:lt'ht‘l"* W IIH fw'l l|il‘l':|lt'llt'1| |i.\ lll**
l‘t'l:lliullhllill nf '}H‘ -iu‘i:ll \\Hl'kt'l' 1O IIH'
child. Tllt‘_\ will be unable to see that
there 1s a difference in the relationship
of the social worker and her own rela.
tinll--lli,b to the child. As the <OC1al
\‘..'ul'kt‘l' III:I|{'“- I‘t't'nllllllf'llil:lliHll*- as 1o
the needs of the child. she also must
km*'n Im lllilltl the t'l:l“l'tmlll --illl;llinll
of which the child is a part, the make
up of the class, the achievement level of
the child and the class, the general be-
havior of the entire group of children.

In her relationship to the child or to
the parent, the school social worker
needs to make clear her responsibility
to the school. The child needs to know
that there are certain things the social
worker must talk over with the teacher.
The worker can help the child make de
I'i"‘i“”‘* Oor neet 'lir-- l't‘hl)llll‘*-lll'll'ltii‘ﬁ. l)llt
”!l'l't' dare t't'l'l:lill 1‘1'1'|-~inlt-~ :--llt' cannot

lll:lkt' :lllil t‘f'l‘l:lill ‘liﬂiruluim h]li- cannot
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get him out of. The same thing 1s true
of parents.

The social worker also has a relation-
ship to the teacher quite apart from her
relationship to the individual child.
She needs to assess her own feelings
about the teacher because these feelings
will influence her work with the in-
dividual child and his problems. This
will also affect her ability to help the
child in his contacts with the teacher.

On the other hand, the teacher may
feel that she has not been effective in
her work with this child. She may feel
threatened by the social worker as a per-
son and as a member of a different pro-
fession.

A social worker’s too frequent use of
soclal-work terminology outside her
professional circle is a disadvantage.
A social worker should use plain, ordi-
nary English in explaining her work to
others. With teachers she should use
technical terms only when they are com-
mon to education and social work.

Often teachers resent the apparent
Ireedom of the social worker in the mat-
ter of being at one place at a certain
time, her freedom concerning her time.

Because the school social worker is a
part of the school, she can eall upon
school resources available in the treat-
ment of the child’s difficulties: for in-
stance, the whole field of special educa-
tion ; the various special activities in the
school such as dramaties, musie, art,
home economics, vocational education.
All of these can be used to help the child
according to his needs and ability to use
them. The school social worker ecan
work out with the school the use of these
particular facilities. In some instances
a shift in curriculum may be used for
the growth of the child.

The use of school resources in cur-
riculum, special assistance in achieve-
ment, or training in particular schools,
help with the child’s adjustment in the

‘ » :

child relationship, but we can help the
child in the normal relationships which
are a part of his school life. Sometimes
we cannot do much in working with the
basic problems, but through the teacher-
child relationship the child can gan
certain satisfactions.

Perhaps at the point of referral to the
school social worker, this need for the
use of other community resources 1s evi-
dent. There may be an agency already
active in the case. By thinking through
with the parent and the child the pos-
sible use of agency services, often the
problem at school can be discussed with
the agency and the treatment focused
in this agency. Under such cireum-
stances, the school social worker con-
tinues 1n the haison position between
the school and the agency so that there
can be an exchange of experience and
information between the agency and
the school. If an agency is not active,
the school social worker is in a position
to think through with the parent and the
child the pl'nhlvln AS [il'l"*t'lll(‘ll and the
use of other community resources in the
solution of it. She may confer with the
other social agencies as to their ability
to take on the situation, and in turn she
may illlt‘l‘[ll'('l tothe child and the lml'ulll
and to the school the services available
through the agency.

School social worker as consultant

+rlﬁllll.'-«.. t]lt‘ .--l'llnn] Mn'i:ll \\'Hl'l{t'l' serves
as i “:Iiann person bet ween nlllt‘l‘ A0~
cies and the school. She can get infor-
mation for them. She has an opportu-
nity of conferring with the school per-
sonnel who see the child in these various
relationships. This information ean
lw \'l'l“\' ll(‘l]iflll 1O (]H' :--'-m'i:ll \\‘nl‘kt-l‘ i1
the other agency.

Besides her work with the individual
child, there are other equally important
functions of the school social worker:

for mstance, often she 1s consulted by

3 . - ., .

riculum in the schools or over-all school
practices. In some communities, the
school social worker or the school psy-
chologist or school psychiatrist serves
Ol l'lll'l‘it'llllllll committees or on com-
mittees concerned with school practices
In general,

In certain communities the school so-
cial worker serves as a discussion leader
with parent groups or she 1s called on
to meet with these groups. These dis-
cussion groups are one of the newer de-
velopments in education. Many schools
realize that part of their nhjt'rli\'tw can
be achieved unl}‘ llll‘nll;_:’h a better rela-
tionship with parents. The schools
should be offering opportunities to the
parents of the children to become bet-
ter acquainted with the school. In-
creasingly schools are becoming com-
nmnil_\' centers, .\l:m}' school svstems
are using parent-teacher conferences
instead of report cards. Out of these
conferences come l‘t*qlll'--|~ for discussion
eroups about children’s problems,

l"ill:l”_\'. llw '--('hnnl --m"l:|| \\'nl‘lit'l' Il:l.‘-i
an opportunity and a responsibility of
mterpreting the function of the school
:IIHI it- ]lfilit'it'a 1O nllll'l' i‘trllllllllllil‘\ S0 -
cial agencies, and viee versa. Neither
the schools nor the social agencies can
nmeel t he llt't't|_-~' nf ('hilclrt'll :llnlw. rl‘lu'}'
must work together. Each must corre-
late 1ts activities with the activities of
others. If there are certain ade-
l|ll:li'i1'-- ill Ml r |ll't'-~t'nl |rl‘nz_"l‘:llll. (II&*SP
must be met lng_ft'lllt'l‘. 1 oo uflt-n we
criticize each other and do nothing 1n a
positive or constructive way to assist in
ll!:lkill:{ l ||t* SeIVICes )y :li]:llill' [Hi'llil'll't‘ll
more effective or more adequate.

At the present time, in many places
the school social worker must work
\\'illlnlli &Ill)t'l‘\'isinli. AS ‘\'t'l wlumlq
have not seen the Iu'ml fnl‘ case :*ull*lllf-
ants or case nll[wl'\i*“l‘- to the extent
that they are used by social agencies.

In the majority of school social-work
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fession.

A social worker’s 100 fl't*illlt'lll use of
social-work terminology outside her
professional circle is a disadvantage,
A social worker should use plain, ordi-
nary English in explaining her work to
others. With teachers she should use
technical terms only when they are com-
mon to education and social work.

Often teachers resent the apparent
freedom of the social worker in the mat-
ter of being at one place at a certain
time, her freedom concerning her time.

Because the school social worker is a
part of the school, she can call upon
school resources available in the treat-
ment of the child’s dificulties; for in-
stance, the whole field of special educa-
tion ; the various special activities in the
school such as dramaties, musie, art,
home economics, vocational education.
All of these can be used to help the child
according to his needs and ability to use
them. The school social worker can
work out with the school the use of these
particular facilities. In some mstances
a shift in curriculum may be used for
the growth of the child.

The use of school resources in cur-
riculum, special assistance in achieve-
ment, or training in particular schools,
help with the child’s adjustment n the
group, are all very pertinent and some-
times are the only way we can help the
child. Along with the material re-
sources in the school, there are various
school personnel who can give assist-
ance to the child or can be drawn in to
help the child; for example, the school
counselor, the school nurse, the psychol-
u;:i.*-&t. and ]mr-:s”)]_\' the psychiatrist.

Perhaps 1n manv instances we can-
not change the home situation or we
cannot basically change the parent-

" ‘ w I . w ’ 4 ’ » - '

in this agency. Under such circum-

Stances, the M'llmrl hik'i:ll \\'Hl‘kt‘l' COIn -
tinues 1n l]w lla1son [nwilinll het weeln
the :--!"Innl and the aAgency so that lll('l't'
can be an t‘.\'l"lilll;_ft' of l'.\illl‘l‘it'llt'l‘ :llltl
information bet ween the dgency and
the school. If an agency is not active,
the school social worker is in a position
to think through with the parent and the
child the problem as presented and the
use of other community resources in the
solution of it. She may confer with the
other social agencies as to their ability
to take on the situation, and in turn she
may interpret to the child and the parent
:lll(l 1O ”lt‘ M"hnnl l]li* --t'l'\'it't't- :l\';lil:lllll‘
through the agency.,

School social worker as consultant

Thus, the school social worker serves
as a liaison person between other agen-
cies and the school. She can get infor-
mation for them. She has an opportu-
nity of conferring with the school per-
sonnel who see the child in these various
relationships. This information ecan
be very helpful to the social worker m
the other agency.

Besides her work with the individual
child, there are other equally important
functions of the school social worker
for istance, often she is consulted by
Individual teachers, not about the par-
vicular child, but about children’s be-
'l:l\'inl' I ;:i‘llt'l‘:l] or ;llmlll the lll'(llllt'lll"*
she, the teacher, meets 1n her classre YOI,
The f-il‘llnul social \\*HI'kt‘l‘ call ;_!’i\'c‘ In-
formation about the community and the
community resources,

Her work with individual children.
her training with special orientation in
the field of child behavior and echild
:_fl‘n\\'lh. r--lllilllll be ll|:lt|l' :l\:lil:llilt* 1O

ZTronps concerned with the over all cur-

l - ] L [ ] - - ¢ . = .

should be offering opportunities to the
[i:ll't‘lli'- uf 'Ili' 1']!”111‘1:'!1 10O lwq'nlllt' IM't-
ter acquainted with the school. In-
creasingly schools are becoming com-
munity centers. Many school systems
are using parent-teacher conferences
mstead of report cards. Out of these
1'nnf1'|'c'||:'t'-~ come l'l‘illll“*i‘* for l“‘*i‘”‘-‘"i()l]
Troups about children’s 'H'fllill‘lll"".

Finally, the school social worker has
an opportunity and a responsibility of
mterpreting the function of the school
:llltl It s ,mli('it'a LO nl]wl' i'l'lllllllllIiI‘\' <)~
cial agencies, and vice versa. Neither
the schools nor the social agencies can
meet the needs of children alone. They
must work together. Each must corre-
late 1ts activities with the activities of
nl]n'l'*-. ” Illt'l't' are l'l‘l".‘lill :ltl(*-
quacies in our present program. these
must |)t' nmet IHL"t‘llH‘l'. 'I‘Hll nflt'll we
criticize each other and do nothing in a
positive or constructive way to assist in
making the services available to children
more effective or more adequate.

At the present time, in many places
the school social worker must work
without supervision. As vyet schools
have not seen the need for case consult-
ants or case .\H[N‘l'\'iﬂil'ﬁ to the extent
I]l:ll lllt‘_\' dare ll‘-l‘ll l).\' :--m'i:ll :l;:l‘]'l('it‘t*;.
In the majority of school social-work
staffs. the supervisor of the staff has
both administrative and consultative re-
sponsibilities. In some places, this one
person 1s responsible for a staff of from
20 to HU In‘u[llt‘. Thus, the school social
worker 1s forced to work independent ly.
And therefore she needs to be a mature
person with l'”ll“(ll'lll'l‘ In her own skills
and 1n her relationship to the whole field
of t‘i]llt':lfinll.

Reprints available in about 5 weeks.
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NEW ZEALAND
CARES FOR

GHILDREN'S TEETH

ARLY THIS YEAR New /e -

land’s Department of Health be.

Zan to provide free dental services
for :It]nlt's('t'nl#. This B the second
phase of a national dental program, the
first phase of which began more than a
quarter of a century ago, when provi-
sion of dental services began for chil-
dren of preschool age and for those in
primary schools.

Under the new phase of the program.
adolescents who have been receiving
regular dental service during their
school years, either from the school den-
tal service or from a private dentist. are
eligible to continue to receive dental
care, paid for by the Government Only
adolescents whose oral fitness is up to
a certain standard are eligible for this
care, as provision for minor treatment
only 1s intended.

Pending the development of a staff
of full-time salaried dentists, which is
planned for the future. the Grovernment
pays private dental practitioners for the
care of these adolescents on a fixed-fee-
for-service basis. This plan has the
approval of New Zealand’s dental pro-
fession.

For the present the upper age limit
for this service is the child’s sixteenth
birthday, but as more dentists become
available the (rovernment expects to
raise this limit to the nineteenth birth-

‘l“.\? rl‘\\'lrlllil'll.“ nf I]It* l‘lli't]l‘t'll 1HHOW

eligible are enrolled.

'Tlll‘ fl'(‘(' care ]ll'n\'i(lml Ia'\ lht‘ h('l]”“i
dental service to primary-school chil
dren and to preschool children over 21/,

years of age is unique in that it is given

by dental nurses. When the plan for

dental nurses was first made by the Gov-
ernment, in 1921, it was considered s
radical move, but the New Zealand Den-
tal Association formally approved the
proposal, and soon afterward the fir
group of voung women began the re-
quired 2 vears of traimning. They com-
pleted their training in 1923, and then
the plan went into acti . Fach year
since, as more and more dental nurses
have been trained. new school dental
clinies have gone into operation.

The dental nurses do nof do every-
thing that a dental surgeon does. The
treatment given by dental nurses in.
cludes fillings in both deciduous and
permanent teeth. extractions Hl*iil:_: lO-
cal anesthetics only), and prophyvlaxis,
No root treatment is undertaken. The
“sealing off” of susceptible pits and fis-
:-:lll‘('s——-kll()\\‘ll (S ])l'nph_\'l:lli(' mlnmm-
OMy—1s extensively practiced.

Dental nurses do not attend children
over 1o vears of age.

The director of the 1lvm;ul~l|_\'gn~m-
division of the Dominion Health De-

| . .
-. . .. “~. 1T JB

partment (himself a dental surgeon) is

ill i'll:ll';:t' Hf Illt' H‘]I”“l r-t'l‘\it*t', \\'lllt*h
has six units. Each unit is controlled
by a senior dental officer. who i< directly
responsible to the director. These S1X
ofhcers include the principal of the Do-
minion trainine school for dental
nurses, and each of the five principal
dental u”it‘l*l'-~'. who are Im t'll:ll‘_,l_:t' of the
five dental distriets into which the Do-
minion is HI';_'_’:IHiZml. Iach of these dis-
tricts has about 80 dental nurses,

1he principal of the training school
1S l'i'hllnll“”lli' fnl‘ lln' training Hf tht‘
H‘ll“‘ll 1IG‘II‘:I| HUrses, :ll|1| also ful' Ih(’
operation, as a public institution, of the
children’s dental clinie. which 1s a part
of the training school. XHI'HI:IH.\' about
200 student dental NUrses are n train-

Ing at one time. They enroll in Zroups
of 50, at intervals of 6 months.

Applicants for training agree to serve

tor 3 years after graduation. in any part
orf the country. They must be over 17
}'P;ll‘#‘ nf age, :lln] p!‘t*fa'l‘unrv i*-i ,'___'_'i\'t-n 1O
those between 18 and 25 Ilach must
meet certain physical and educational
requirements,

..-\f.l&'l‘ :_:'r:ulu:ninn I'H‘ nirse \\tll‘lin in
N i']illit‘ :lll:l('llt'tl 1O 2a [ll‘il]l:ll"\' .---<'|mu|.
Although actus lly under the direct con-
trol of the prinri[i:ll l“.‘*“'i(‘f dvm:nl of-
heer and his staff. each NUrse 1s \'il‘lll;l”_\'
o lln'lllln'l‘ Hf lln' w'hnul Sta lf, llt'l' I:l?-ik
15 to keep about 500 children in good
dental health. In addition, she in-
structs the children in oral hvgiene and
preservation of teeth.

According to the annual report of the
dental-hygiene division. issued n Sep-
tember 1 946, :npprnxinn:uwl‘\' 200 O00)
¢'||i|t|r't'll. ill more ﬂl:lll ZJNN) ---rluml?‘i..
received regular dental care, an increase
of 10 percent over the vear before. Of
these, 24.364 were of preschool age,

(Continued on page 9,5 )
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onar dental program, the
first phase of which be oan more than a
quarter of a centurv ago, when provi-
ston of nlvnl al services began for chil-
dren of preschool age and for those in
]'l'illl:‘ll"\' .“*l'll“lllf‘*.

Under the new phase of the program.
adolescents who have been receiving
regular dental their
school years, either from the school den-

service during
tal service or from a private dentist, are
eligible to continue to receive dental
Only

adolescents whose oral fitnesec 1S up to

care, pa 1d for "_\' the ( in\‘t'l'llllll'lll.

a certain standard are eligible for this
care, as provision for minor treatment
nll'_\' 1S illlt'll(l('l].

staff
of full-time salaried dentists, which is
planned for the future. the (rovernment
pays private dental practitioners for the
care of these adolescents on a fixed-fee.

]’t'lll“ll,‘_!' llll' l!('\'l'l“]'lllt‘lll Hf

for-service basis. This plan has the
"l'l'l“\‘ll of New Zealand’s de ntal Pro-

fession.

For the present the upper age limi

for this service is the chile I's sixteenth
IHII'HI |\ llll JdS 1Nore 1|l llll--1-- Iwullni'
avallable the (rovernment expects to

raise this limit to the ninetee nth birth-

dental service to primaryv-school chil-
lll'l'll :IIHI 1O l)l't*ht'}nm' 1']|il4‘l‘l'll over 21 2
vears of age is unique in that it is given
by dental nurses.
dental nurses was first made by the Gov-
1921, 1t was considered

. but the New Zealand Den-

tal Association formally approved the

ernment.
radical move
proposal, and soon afterward the first
:.fl‘nll]l Hf VOLLNY wWonen IH',‘_{:IH ll!l‘

'l‘]lt"\'

pleted their training in 1923,

quired 2 vears of traming. COMNN-

and then
l‘.:lt']l year
..illt'l‘. dSs more ;”ul more lll‘!ll:ll NIrses

school dental

the I:l:lll went into action.
have been trained. new
(‘l"li-t‘h ll'l\'t* gone inlu nlu l‘llinn

l]ll' 1" ‘i; Il NHUrses (ln 11O (lH ever \

The

HUrses 1n-

llllll"‘ that a dental sUurgeon does,

dental
fillings 1n both deciduous

(reatment oiven I:}'

cludes and
[n-l'lll:lrll'lll !m*lh t-\ll"li'linllh II|-iI:*f lO)-
cal anest het1es Hlil\ ). and prop |1\ laxis,
No root treatment s undert: ll\t'll The
“sealing off” of susceptible pits and fis-
.'--lll‘i'.*-‘--—kll()“'ll AS |ll‘n|i}|_\']:llit‘ mlnlllm—
omy-—is extensively practiced.

Dental nurses do not attend children
over 15 vears of age.

'I‘,It' !“I'm'lnl' of lln' lll'll:.ll 'l\"ltllt

division of the Dominion Health De-

When the plan for

children’s dental clinie.
of the trainine school.

which is a part
\HI‘IH:I“}' about
200 student dental nurses are in train-
ill:_:’ at one time.

“f-r". al

\[ }rlir:lHH fnl‘ll':llllln:: AUree 1o serve

1 he v enroll groups
mtervals of 6 months.

tor 33 vears after graduation. in
They
vears of age, and preference is given to
I8 and Ilach must
meet certain physical and educational
requirements,

any part

HI he l‘HIHI(l"\'. 1111181 Ilt' over lT

| lm--.- lwl wWee)

After graduation the nurse wWorks in
:ll!‘ll'ln'l] 1O A [lllllll\
\lthnnu‘h actually under the direct con-
trol of the principal district dental of-
heer and his staff, each nurse i< v irtually
Her task
1S to lu'l'!i about 500 children n oood
t'l‘ll':ll Ilt‘:lllll. In
structs the children in oral hygiene and
preservat 101 of teeth.

L ¢linie school.

a member of the school staff

addition. she 1in-

According to the annual re pory of the
dental- hvaiene division. issned |

1946,
children. in

1) ?\t'[i-

tember approximately 200.000
than
l't'l‘i'i\'t‘tl l't',*_flll:ll' 1lt'llt:t| care, an Hlt'!‘i':lh(‘

Of

Hiore 2,000 schools.
of 10 percent over the vear before
t hese, 249564 were of presc hool a ()

(Continue (l O el 95)




TO STRENGTHEN FAMILY LIFE

EI)I 1‘11 R()(:l\ ”()OD. Office of the Chief, U. S. Children’s Bureau

Member of Technical Advisory Committee, National Conference on Family Life

HA'T ARE the forces working

for and against the family in

these days of rapid and bewil-
dering change? What can community
and educational resources do to
strengthen the family? These are some
of the questions that people are asking
and that have led to the planning of
the National Conference on Family Life,
which will be held af Washington, May
68, 1948,

More than 110 national organizations
are jointly sponsoring the conference.
These organizations have a wide range
of Interests. They include parents,
home economists, doctors, nurses. den-
tists, social workers. teachers, and cler-
gymen, as well as representatives of
such fields as housing, vocational guid-
ance, recreation, organized labor. indus-
try, and agriculture.

Pl‘(‘siilt‘lll Truman has ('..\'lll'('!'-l‘.‘*(“(] his
“wholehearted concurrence in the ob-
Jectives of the proposal.” and in a letter
to the vice chairman says, “I shall be
glad to extend to such a conference as
you are planning the courtesy of the
White House as a place of meeting, as
evidence of my official and personal in-
terest.”

Those preparing for the conference

are assembling factual material as back-
eround for the discussions. This in-
cludes such data as where families are
living, what is their cultural back-
ground, how many children have been
born 1O lh('lll. how many have married
sons or daughters. Data on income will
]N‘ l'n”t‘i'twl. illt'llh“ll:_f Ol Hlll.\' tht'
amount. |Hll (1) \\‘]m ir- l't"*llilll‘-”llt‘ fnr
the family support, and whether the
mother 1s a wage earner. Study will be
made of families as consumers and on
the adequacy of their standards of liv-
ng. Material on the legal status of
families will also be collected.

Information will be assembled on
families as social groups and the family-
life evele. This eyele begins with the
premarriage period — courtship and
mate selection. It goes on to early mar-
riage adjustments, up to the conception
of the first child. Parent-child rela-
tionships come next—among families
with voung children and families with
older children. Then come the middle
vears, when children mature and move
out of the parents’ home. And last is
the stage of the empty nest.

The experience of families during
critical periods will be reviewed. such

A S \\'ll(‘ll d 1Iew I);I'i\' i:-~ lmrn O sone

Secure, wholesome family life will build a firm foundation for the strength of the people.

TR .-

-

member of the family dies; also causes
of f:llllil}' t'tlll”ii‘l'-. t‘:--llt*t'i:l”_\' those "¢ -
sulting 1 divoree or separation.

Under the guidance of a technical ad-

\'!anr‘\‘ committee of some { <) Illt'lllllt*l"“t
10 committees are developing reports
on problems and issues that confront
f:llllili*"-. l‘::li'll Hf l}wnw committees \\"l”
cover a subject important in family life:
{ he -~II|rj!'t‘l- are: home management,
llnll'--ill;_'_’. economic welfare. education,
health, social welfare, community par-
ticipation, legal relationships, counsel
mg and guidance, and recreation.

Rt'!’l't'r--vnl:lli\'w- of Federal ACCNCIeS
are meluded among the members of the
technieal ady Isory committee,

The chairman of the board of trus-
[ COS uf I||i' i'nllfl'l‘t'l!t't' 1S lllt A. -'Hllll-
ston. lll‘t'hiilt'ltl Hf lllt' .\lntiull l'i(‘tlll't'
Association of America. The viee
4"|:lil‘lll:lll 1S “nl‘i- .\'llihllkill. t'i'tlllilllli“',
of the American Federation of Labor.
Frank J. Hertel, director of the Family
Service Association of America. 1S
Lreasurer. [)r, Hl‘lw\l (;, ()u‘-lml'lw, [vl'u-
fessor of education, Teachers College.
(‘nlllllllii:l ['Hi\‘t'l'hi(.\'. 1S program coor-
dimator and chairman of the technical
advisory committee. Dr. Alexander
Radomski is Washington representa-
tive, Mrs, C. H. L. Pennock is the ad-
ministrative secretarv. The conference
s mncorporated. Its administrative of-
fices are at 10 East Fortieth Street, New
York 16, N. Y.

T'he board of trustees is made up of
) members. broadly representative of
civie, religious, farm. business, labor.
and professional groups.

The [ll‘H[)H:-':ll for such a conference
first came from the American Home
.conomies Association in 1944 The
National Planning Association and the
Woman'’s Foundation assisted in the
process of organization. By June 1946
preparation for the conference had
begun.
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. . (; e planning o |
v . : " . . p , . , Lenresentatives ' Fede r ACHICIES
ll“':\;"“"“',( onference on l'”"”]}"‘ll”- amount., but on who is responsible for l\t, L "[ ion l; | H ;
' ' v . ' . ’ | {* o . j4F | {* ] e s o ' -
which will be held at \\ ashington. .\l:l_\‘ the famils support. and whether the ire meluded among the m |

- ' . - [i'ullllit';ll;ll,\;ﬂ!l". 1"'|lllll;”"t'.
U-5, 1948, mother 1< g wage earner, ?\Itllt\ will be |

‘ ' Ny ; ruidance, and recreation.
be collected. mcinding not only the INg ind gui

. : . - - -liltl' (* I.'i“'fllilli "l" HH' Ili:;ll'll ll'- s
)ln:rv l'nllil 10 national organizations made of families as consumers and on

tees of the conference 1s Erie A, John

~LO1, ,'I'*“‘i*‘t‘lll -nf Ii:-' .\IHIIHH "it".’lil't*
Assoclation of America. 1The vie

t"f:ll:l'lllflli i* “Hl'f*- S}U-ill{flr. M‘HHHIHFI.
Hf'lilv -\llu'rirdll ]:rih*rnl on of l,nln:r.
Frank .J. Hertel. 1‘H1'rlnﬂ'l*f t he Ltllull}'
NErvice j\~~tu'u1lhnr: of .\I:u'rirw. 1S

treasurer. Dr. Ernest (r "“lﬂtrld',lbru

:||1-‘h:inll}' ~|n»n~4nrin;f fln* rtn;fHIWW!rv. lht*:ldtwiu:n'\ of Ihtﬂl *4;IH1|HIWI‘ “l"i\
'lﬂlﬂﬁl'1lr;5lllh(nlitﬂw~ lln\iﬂ il \\illv I?lh;p' ;Iq;. Al:llvlﬂ:ll () l!n' lttiﬂl ~tatls "f

of Interests 'lﬁlu'_\' mnmeclude parents,  families will also he collected.

lllinlt‘ PlWilltHlli*lh tltn'litfﬁ. HUHTISeS, 1h‘H- |l111v111:nl ﬂvll \\ill '-v :l““t'HI"l“'! (1]

lisl~‘~q;rin' \\1H1{PIWu lvntdlﬂl“u thl rlvrv fnrlnliph;|a~u;riul :liiull~;lnlll'iv fnllﬂl}

=ymen, as well as representatives of . cvele.  This evele begins with the

."4lll'll “l"ll.“- d > ’IHH"*“I:'. \'Hl'.'l[iﬂllill ;_"Hif,- ,:l‘i-ln:ll'.-'j;[:_:w ,wl‘f:u' -u'ulll‘l-lti]' .‘HI~|
:IIHW'.I1W'rvnliirn.1rr;ﬂlhi73w| hilnir.thIH~ niate ~'|vrli-H!. ll Joes on to earh IHE

f'l"-‘*'ll' Hr t'illll':lllt!l:. 'I"“I"’ti'l'-h (‘HHQ':__'&‘.,
":Y‘:"“' H;{FIVIIHWIIWn riage U,jli‘lﬂllﬂll*.Illlli*l!IP rtutrtjnliiul

(C'olumbia l‘.'li\t'l'*-”‘\. 1S Program coor
President Truman has expressed his  of the firs child. Parent-child rela.

t'ilnlltﬂ‘:lrnl uWnnflllﬂl!r'tf the I*w'hlaw'nl

ri'nxu!n;ma cCole next dione f?l“:!]ﬁ'n acly Lu:r} VtHlHllHllw'. l)l; .\]!‘\nl.dtﬂ‘
jt"'li\l“~iif l]u*]rlwvfulunl." ullllill:lllﬂltW‘ \\ilfl_\ilHIIL!:‘hililrvll 18

to the vice chairman savs, *1 shall be  older children

elad Lo extend to such 3 conference as

“wholehearted concurrence in the oh.

Hl llilllli“i'* \\IT!] l:;l“"lll“l{i i‘* \\':I‘*.Iil.:_ffnl; [t*!:[.*-.*hlj
'l‘htﬂl cColne lht'lllhlllh' 'j\". \ll“n ('. ll. lh l’vlrrlu'k | = l}n' wnl

'\11|r~. \\!u‘ll:'hjlilrv|i HinIIIW':Ilul 1OV e lliH|!=l!tl!:\i'~tﬂ‘rrl:|l\. I!IP r-q.t.-rr3u~v
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White House as a place of meeting. as

the ~stage of Iht'tﬂlﬂ'F\ Nest fices are at 10 Kast l:urﬂ'vllrf*lltwﬂ‘ \New

d b ' ' ' 'n:'{ o N\ ’
[ he cXxperience ot Lamilies llu]+|,2~ ) K | , . ) -
".l-'lhl .Il

| . . The board of trustees i ade up of
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Secure, wholesome family life will build a firm foundation for the strength of the people. l'he proposal for such g

conference
-— 1 st cane IWW'IH llu' _\l!H'PilJ?i lltﬂln'
lfrtﬂllﬂilﬂ”~ .\~~4H‘H|[U'|1 In 1944, 'lij
National Plannine Association and the
\\1r|n:|n'~ P”"”i'hlti'ql :|~-i~!rw' 1 the
process of organization. By June 1946
[ﬂl',ulrnlifnl for the r:M:f}11*an' h:u'

Iu'uﬁl!h
1*h¢'fﬂlr|ur~vtrfl!|v fuluf]}—lffvi onfer
elce ih 'll!iH', -lnw*“}r \\:{\H, 1IN a4 oreat
\:lrivl} fdifh‘hlﬁ‘iri\\}ﬂtlllltv fHIIHI} call
be strengthened and made more secure.
1he conference will take stock of the
{2 llli,‘\' m the modes ' postwar \\'4rl'|tl.
lf \\fl'th*\t%iql:jiﬂllvlurhlh for Programs
of action which will he P achieve oreater
security for the fami v and all of

IIH‘HIIH'FH. ilh'fH*'iHLf lin'lell ;IH!'

1t S
*1110)
fhllnll:lh \\P||;1~ [ﬂl}-ﬂ'ﬁ' nlid t"CoOoHom e

security,

*n——MH*“*—g‘T‘é“;“E‘U‘—-on OONN/ZOV-€ NOILOES 69021 *O'3F QIIJISSVINEC

THE CHILD VOL.12 NO.8




SOCIAL WORKER
PLAYS PART IN
COURT PROCESS

" :4 I{ R’\G 1(’\ s 1‘()1\ H\. Administrator,

Multnomah County Public Welfare Commission, Portland, Oreg.

N E of the most significant devel-
opments of our century in the ad-
ministration of justice has been

the growing realization that justice must
be tempered, not only with merey, but
with a knowledge of human behavior
and of the relationship of the individual
to his family and society.

We are no longer satisfied to believe
that punishment, or the admonition
to “go and sin no more’ will result
in redemption. For reasons that are
readily apparent this development has
been most marked and has made the
most headway i1n those courts having
jurisdiction over juveniles, although 1t
15 becoming increasingly evident in
courts dealing with adult offenders.

However, many of us whose experi-
ence has been in the larger centers ol
population, where courts have devel-
oped the most comprehensive services,
tend to forget that throughout the coun-
try there are communities that have not
yet seen the advantages of providing the
knowledge and skill contained 1 the
field of social work as an :l(ljllllt‘l to the
more legalistic functions of the court.

Since the problem of the offender,
both juvenile and adult, 18 becoming 1n-

A Y

nent imformation concerning the per-
sonality and social relationships of the
Persorl vnmin;_: before him, and. sec-
ondly, to provide a skilled professional
service for carrving out the corrective
program approved by the court. If, for
the time being, we pass over the question
of authority, these functions require the
exercise of the same techniques as those
used by other social workers. Let us
consider, then, some of the specific ac-
tivities of such a social worker.

Helping offender to understand

The pPersoll |nl'm|:_:'|ll before the court
18 mterviewed by a social worker who
1S skilled 1in securing imformation that
will be helpful in understanding and
solving the personal and social difiicul-
ties that have brought the offender be-
fnl't' liw court. \\'t' \\'lm ||:l\'t' lwt-n \\'n!"{-
g 1n nonauthoritative agencles are
kl‘l‘lll‘\' daware uf the illl[l“l'l:llu'v of lllia
first contact with the lwn|1|v we llnlw 1O
help. Picture, if vou will, how very -
portant it must be for the person whose
personal problems have brought him
into conflict with society as expressed 1n
its laws. There are still too many places
where the police authorities seem to be

A 200U SCALE

-

It 1s illl[ml'l:llll. therefore, that the
mmitial interview be conducted as soon
after placement in detention as possible,
ill A M'lli!l:_'_' ('llll!lllt'i\'l' 1O llllllll:ll (O] -
fidence, and by a person genuinely able
by personality and traming to be of
help. In this initial interview the case
worker begins the all-important work
of establishing a relationship which the
chent will gradually be able to use In
working through his difhiculties.

At the same time mmformation con-
cerning the personality and social back-
;_{'l‘(illllil Hf I]ll‘ l'lil'lll I-- nhl:lillwl_ 'I‘Iw
imformation obtammed through direct
interview is supplemented by material
supplied by relatives and other inform-
ants, and by the results of medical, psy-
chological, and psychiatric examina-
tions. This 18 compiled and analvzed
and brought to the judge for discussion.

At this point a new factor 1s injected
into the picture—the judge, himself.
Because of his central position n the
counrt Process, the attitudes of the jlltl:_"t'
have an i1mmediate bearing on all the
work done by the court. Unfortunately
there 18 a [t‘llilt‘lll“\' on the pari of many
jlu]:_'_’t'- to treat the social workers with
whom they work as httle more than

J31d1SSYIVEd
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Multnomah County Public Welfare Commission, Portland, Oreg.

NE of the most significant devel-
opments of our cent ury In the ad-
ministration of justice has been

the growing realization that justice mus
be tvlnlwrml. 1Ot nnli\' with mercy, but
with a knowledge of human behavior
and of the relationship of the individual
to his family and society,

‘\'t' are no ]n]l;_'_'t‘l‘ ﬁ:llihﬁt'tl to believe
that punishment, or the admonition
will result
in redemption. For reasons that are

to “go and sin no more’

readily apparent this development has
been most marked and has made the
most headway in those courts having
jurisdiction over juveniles, although it
1s becoming increasingly evident in
courts dealing with adult offenders.

However, many of us whose experi-
ence has been in the larger centers of
population, where courts have devel-
oped the most comprehensive services,
tend to forget that throughout the coun-
try there are communities that have not
yet seen the advantages of providing the
knowledge and skill contained in the
field of social work as an adjunct to the
more legalistic functions of the court.

Since the problem of the offender.
both juvenile and adult, is becoming in-
creasingly important in our complex
civilization, it is imperative that we give
careful consideration to defining and
clarifying the role of social work in the
correctional process, and to determining
the best method of providing these so-
cial services to the courts.

Basically a social worker providing
service to a court dealing with juvenile
or adult offenders has two functions:
First, to assist the judge in reaching a
decision by providing him with perti-
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nent information concerning the per-
sonality and social relationships of the
pPersorn t'nlllillg_:' before him, and, sec-
ondly, to provide a skilled professional
service for carryving out the corrective
program approved by the court. If, for
the time being, we pass over the question
of :llnhuril_\'. these functions require the
('X"l'l'i‘."‘:l' (lf tlll' sdline li'l'llllilllli".‘* S 'Il”‘i'
used by other social workers. Let us
('H]l.‘*ilil‘l'. lllt‘ll. some of the :-[H'l'ili(' A~
tivities of such a social worker.

Helping offender to understand

The person brought before the court
1S 1nterviewed by a social worker who
1s skilled in securing information that
will be helpful in understanding and
solving the personal and social difficul-
ties that have brought the offender be-
fore the court. We who have been work-
ill;_"f ill llnll:llll]lul"llilli\'t* :l;_'_’t'lu"ll'ﬂ are
keenly aware of the importance of this
first contact with the people we hope to
help. Picture, if you will, how very im-
pnl‘(:llll il must be fnl' l]l(' lwl'r-»nll whose
personal problems have brought him
into confliet with Mu'it‘t‘\' A 1-\111'1':-::--1«4] In
its laws. There are still too many places
where the police authorities seem to be
motivated by the belief that a good scare
will have beneficial results. Actually,
such treatment of an already disturbed
person may establish an attitude which,
at best, will cause withdrawal from all
offers of help, but mav also establish a
deep-seated hostility to the court, its
oficers, and all the agencies connected
with the administration of the law.

(xiven at the National Conference of Social
Work, held April 13-19, 1947, at San Fran-
CISCO,

1 1 i-~ im]ml‘l:llll. t||t-l‘t-fnru'_ lh;ll the

“”l':ll i]l‘l'l'\i('\\' IH‘ I'I)lllllll'll'il as soon

after placement in detention as possible,

in FG"(“IL{ 1'n!li]llt'i\'t' 10 Illlllll;ll ('O ) -
idence, and by a person genuinely able
by personality and training to be of
help. In this initial interview the case
\\'nl‘lit'l' In':_:ilh ”lt' :l”-ilnpnl‘t;llll \\'nl'k
of establishine a relat ionship which the
chient will gradually be able to use In
\\'Hl'l{ill;_'f llll‘“ll:_{"l llif-- |“ml'|l|1it‘-¢.

At the same time mmformation con-
cerning the personality and social back-
;_'_'l'nlllltl of the client 1s obtamned. The
iInformation obtained throuch direct
interview 1s supplemented by material
supphed by relatives and other inform-
ants, and by the results of medical, psy-
chological, and psychiatric examina-
tions. This 1s compiled and analyzed
and brought to the judge for discussion.

At this lmilll a new factor 1s illjt't‘(l'll
into the picture—the judge, himself.
Because of his central position in the
court process, the attitudes of the judge
have an immediate bearing on all the
work done by the court. Unfortunately
there is & tendency on the part of many
judges to treat the social workers with
whom thev work as little more than
;_',']Hl'iﬁt'tl l‘l'I'IlIHI I)U‘\'h_ l}]]u. 1](;(13.; Nnot oe-
cur to the same extent in ALENC1es pro-
viding help on a voluntary basis, since,
although there may be differences of
opinions, all persons involved—case
worker, supervisor, and executive—are
working within the same frame of ref-
erence. |he judge, however, represents
a different profession, with different
methods and, sometimes, a different out-
look. Unless he sincerely believes in
the \':llii“l‘\' of the social-work method
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and respects the professional compe-
tence and integrity of the social worker,
little can be accomplished. I am not
suggesting that the judge must surren-
der any of his rightful authority, but
that he shall be sympathetic with the so-
cial worker’s methods,

By the same token, the social worker
must understand and appreciate the
functions and responsibilities of the
Judge, as a specialized practitioner of a
recognized profession. He must be
willing to recognize that the forces that
bear on the judge are different from
those that may influence the social
worker’s decision, and that there is not h-
Ing inherently destructive in these pres-
sures 1f the judge is a person of in-
tegrity.

We know that treatment of the of-
fender begins at the first interview and
continues throughout the period of eon-
tact, being refined and redirected asnew
diagnostic material is revealed. I am
not advocating long periods of detention
}u-ful‘(‘ (lir-‘l'll):-iil inll Oor (l'i:l]. lnllt l 1l(l uroe
that whatever time is spent in detention
should be made as constructive as pos-
sible. The offender—whether child or
adult—has undergone a markedly trau-
matic experience. He may be hostile
and aggressive, or he may retreat into
passivity. In either case we know that
his experiences have created a psycho-
logical situation in which perhaps more
than at any other time he will be able
to respond positively to help. Now is
the time when the social worker must

reality of his situation and to mobilize

whatever strengths he may possess to
deal constructively with his problem.

As quickly as possible the social
worker develops a plan of treatment
based upon the known facts concerning
the offender and the available facilities.
This plan 1s laid before the judge, who
then has the responsibility for render-
ill;_{‘ jllll,‘.!’lll('lll. ()'D\'i‘)llﬁl‘\' the success ol
the whole program 1s dependent upon
the adequacy and variety of treatment
resources available to the court. A weil-
formulated plan for probation i1s mean-
ingless unless the community provides
an adequate number of well-qualihed
social workers. We are all aware of
communities in which a pitiful handful
of social workers are attempting to su-
pervise a large number of persons on
probation, who frequently are scattered
over a wide geographical area. Under
such cireumstances the whole spirit and
purpose of probation 1s lost, and a deci-
S101) ll_\' the court to |l|:lt't' 184 nlrt'lltlt'l'
on probation 15 meaningless,

1The same lhill;: 1S true 1n the case of
commitment to a correctional institu-
tion. I am sure that many of you have
known situations in which all the fac-
tors 1n the case ]mintml to the desir-
:l|1i|il_\' of a 'N‘I'!H(l of treatment 1In a
controlled environment, but the correc-
tional mstitutions were so madequate
lll:ll the court ]‘t‘("u;:llilt'tl lll:lt ("n]nl]']it-
ment could only have a harmful effect,
and 1'n|llinlu*(l LO H‘.\' to work out [tl;lnu-;

outside the mstitution. Too frequently

ing them on the recalcitrance of the
individual rather than on the nade-
quacies of our own facilities. The real
danger lies 1n the fact that our failure
1O |1!‘n\'ii|t' lllt‘ necessary f:li'i“li('?“ "¢ -
”t'l‘lh ll[Nbll llll' \\‘lmlv lil‘ill('ilblt' nf ||1ml-
ern probation and correction, with the
result that communities, growing tired
of failures, tend to return to the “;:ml-l
old l]:l‘\':ﬂ.
curely locked behind bars and forgotten

‘\ll“’l \\Irtill;:‘l"t'r}; wWere se-

S ]nlls_f s the ]:l\\' :l”lr\\’t'tl.

Social worker’s responsibilities

Assuming, however, for the purposes
of this discussion, that adequate facili-
ties are avallable, the judge bases his
decision upon the information presented
to him and the points of law involved.

I1f the decision 1s to commit the of-
fender to an institution. the social
worker interprets to him the meaning of
the decision and tries to prepare him
for his imstitutional experience, Al-
though certain individuals will find re-
llef from their feeling of guilt in the
fact that they are being punished, it 1s
illl[ltbl'l:llll that Illt"\' he ln*llw-l 1O ap
I’l'lﬂli'll the l*X]wl‘it'llt't' In such d wWa\
Ill:ll lht'.\' cCall llliliZt' llw III'H:_'{I‘:IIH .‘IYI'I
facilities of the mmstitution n :lll:lil:ill*_{
a more satisfactory personal and social
:ltljll*-llllt'll(.

1he social worker should also assume

I‘t'nlnillu”)”il‘\ for :l”:l}'ill:{ any anxle-

li("-i ”H' ll'r('ll(ll‘l' lll:l'\' ll:l\'t' 1‘“l|1't'|'liil|g
the welfare of his family. If the of-
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gy fender was the principal wage earner
ALy " " 4 B ) - .i ) » ") ) r N _-e ' ‘; . o LIS l 4 : - " . " o
egin skillfully to help him face the we tend to excuse our failures by blam for his family, perhaps some other mem-

ber of the family can be helped to secure
Information provided by a social worker concerning the personalities and social backgrounds employvment through referral to employ-

of youthful offenders is helpful to the judge who must make a decision concerning them. . . .
ment or vocational-gumidance agenciles.

In other cases. referral should be made
{O [nlhliv-:lr-é--'-i-t:llu'v acencies. and the so-

vi:[l \\'Hl'l\'t‘l' :-llnlllil lm sure lll:ll t!w f:lll'l-

})‘ r 1ly receives all the financial help to
{ ’\ which uat us epttled.  Members of the
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In those cases where probation 1s de-

cided upon the role of the social worker

is a continuing one. It 1s the function

of the court to outline the terms of pro-

bation. but the social worker must i1n-
lt‘l'[)l‘l'l llu*r-it' terms 1o |]l1' nﬂvlulvr ill

such a way that he understands them

and recognizes their purpose. The fact
that the probationer is not free to accept
or reject his worker 1in no way alters the
basic principle that case-work treat-
ment can nlll_\' be successful when the
client 1s able to actively participate 1n
the process. We should know that re-
liance on admonition and on the un-
critical use of authority is useless. It
s only when the probationer has been
helped to recognize his need for help and
Lo accepl the social worker as the person
able to give that help that real progress
toward remtegration and reconstruc-
tion of behavior patterns can be made.

On the other hand, the worker who
does possess authority i his relation-
ship with his chients does not improve
the situation by minimizing that au-
thority or shying away from it,

.\lllllnl'il_\‘ 1s integral to the pl'ul::ll 101
setting, and only by recognmizing the
imphications of that authority and us-
ing 1t with skill and understanding can
the worker attain that sense of r-;c't'lll‘it)'
in his own role and function which will
make 1t ]N)*-’-t-#ili]l' for him to offer real
help.

For example, adults, as well as chil-
dren, will frequently be impelled to test
their l‘v]:llinllr-]li]) with their worker.
The probationer, although he knows the
terms of his probation and has appar-
ently accepted them, mav wiolate his
probation in various ways in order to
see how far he ecan go.

If, on the one hand, the worker ignores
these wviolations the probatio<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>